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Professor Daniel Jordon's work at the University of Massachusetts
provided the structure for the developmental area of Individuation
(Jordan, 1973). Previous to his work and this module the literature
has commonly confused self concept with self image, self esteem and
body image. . Although they are interrelated it is important to see them
as separate developing aspects of the individual. :

Other persons providing input into this module include Diand Fleming,
Gwen Brown and Marlis Mann.
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:] use his body in interaction with the environment.

T OVERVIEW OF INDIVIDUATION

LY

Individuation involves the understanding of the emerging self and
the process of identification. Individuation refers to self develop-
ment and includes all the perCepy.ions, cognitions, feelings, attitudes
and bellefs that the individual has about himself. Children are not
born with the concept of gelf or individuality: At birth there is no
differentiation betweon "me® and Mnot me". This concept is formed as
a result of direct interaction with the environment and with others,
The child®s self concept is actually formed as a result of the quality
‘of his caretaking. As he gets older, he moves away from the family
setting and the influence of teachers, peers, and other adults become
increasingly more important. ' ,

Individuation or self development has been defined in various ways.
The presen! work deals with six aspects of the emerging self which in-
cluded body lmage, self image, self concept, self esteem, ideal self,
and moral self. Boedy image concerns thepsychomotor aspects of self
development including awareness of physical body in space, awareness
of body as a separate person, and awareness of ones body in reflection
to other objects within the environment. Self concept formetion besins
with development of body image. Children' with inadequate body images
often have distorted perceptions of their physical capabilities. Body
image can be tralned by providing many opportunities for the child to

Self lmage reif'ers to an individual’s perception of self in terrms
of specific concrete, soclally important attributes such as bodysize,
strength, and bulld which influence -his attitude toward self. Self
lmage includes awareness of self as objeet and as subject, sbility to
objectively describe the physical self, and ability to deal effectively

with feedback fron others. Self image differs from body image in that
self lmage involves perceptions of the person as.seen in the mirror
while body image involves how the person perceives his body as an inner
physical or jkinesthetic experience.

Self caoncept 1s the cognitive aspect of viewing self and refers to
-. an individual®s awareness of his won characteristics and attributes,
"and the ways in which he is both like and unlike others. Self concept
" involves awareness of self as a separate, individual person, awareness
of one's ldentity in a soclal -world, and self acceptance.

- himself. It includes awareness -of feelings of personal worth, beliefs

in one's. own abilitie3s and competencies, ability to solve problems,
abllity to express one's preferences, ability to accept minor failures,
and development of responsibility and independence. Self esteem influence
every aspect of self development including academic achievement.

Ideal self 1s the "person I'd like to be" and represents the self
‘'which the individual aspires to become. It is very similar to Freud's
-ego 1deal and involves the abllity to describe and set goals for the
person the chlld wishes to become. High and low real~ideal discrepanciés
may lead to poor adjustments. In other words, it is imporsant to set

Self estem s the persons' svaluation of self or how he feels about '

30896
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goals for oneself as long as they are reasonable and not too easily or
. difficulty obhtained. .
Social self moral is concerned with the self as it becomes a moral
. belng. Moral development is highly related to cognitlive development
and includes: knowinz the basis for decisions in value Jjudgements, 8oclal
attitudes, abllity to interact with others, interest in the welfare of .
others, sense. of justice, cdoperation, tolerance, lack of prejudices,
and ability to see the value in mlistakes.

It is not surprising if these areas seem highly similar and inter-
related. Theoris-s and investigators have confused the issues of self
development by failing to adequately define it. On the other hand, the
apsects of self development are so interralated that it is difficult
to discuss. self concept without also attending to self esteem. It must ,
be realized that the total self is not the sum of 1ts individual parts.
But for the sake of clarification and understanding, the above aspects
of self will be discussed and analyzed as separte entities.
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Characteristics

.7 LEARNER CHARACTERISTICS: INDIVIDUATION

Area of
Development

\

Atypical Conditions
for Characteristics

Denial (ego
defense mechanism)
-

Withdrawal (ego
defense mechanism)

Hypochondria

Denies of devalues opinions of
others in order to maintain a
consistent self-image. Draws or
describes self contrary to reality

(black child draws self as white.)

Overestimatées personal success. Under
es-imates personal success. Makes
unreliable self ratings. Describes
self in negative terms. Poor academic

. performance due to poor self concept.

Behavior indicates child is highly
anxious and defensive. Demands
reassurance and support from parents

and teachers, but is unable to organize

his perceptions so that he‘can gradua
become an independent individual.

.Swnraﬂmsw into fantasy and becomes a
social isolate. .

Translates feaarsl and anxieties _into
physical symptoms. Expresses fears .
and anxieties by becoming aggressive
toward others Engages in' self stimu-
dation such as rocking, twirling arou
flapping arms, spinning or|gazing at
objects. Engages in self-destructive

1

mmwmuHSmmm

- Self-Concept

OQ. ’

11y.

Self-Concept

«

behavior such as self-mutilation or head
banging. Uses egocentric .speech and makes

errors in communication with others.

Engages exclusively in opposite sex play
behavior. Uses negative and self derogatory

expressions such as "I'm a dummy."
P y

’

Magic Circle
(Bessell and Palo-
mares, 1967)

O
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. LEARNER CHARACTERISTICS: INDIVIDUATION

"erminology Characteristics Area of ' @n%ﬁHONH Conditions

e . Development . for Characteristics
. knowing time (older child). : Social-Self-Moral _| _Magic Circle
Lacks the ability to foresee o | Kohlberg's social .
the consequences of his actions , : ' dilemma situations
and the ability to profit from . ~ DUSO Program.

his own experiences. The child

. has distorted perceptions of the
world and of his role in social I , -
situations. Relates- to others as o . I

. objects rather thasr as persons. ) N .
Does the opposite of what he is . -
told to do. Ayoids eye contact .
- . with others. Displays unprovoked
: : emotional outbursts such as R ‘ : -

screaming and crying. I » )

Threatens, bites, scratches, 7or _ ! Mu

hits others without provocation. . ’ T —

Does .not value material pcssessions K -

or property and damages or destroys -

school mﬂ%w and equipment.
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,Body Image Ontogeny ‘
© Age ~ Behavior

2 /-

Ko / ;

BODY IMAGE -

Body Imagé\(Rsychomotor) Outcomes

l. Awareness of physical body in space
2., Awareness of body as a separate péréon !

3+ Awareness of -one's body in relation to other objects within the
anvironment o ~

/

4 weeks \ Visual tracki%g of moving and stable objects
16 weeks . Reaches out to grasp
) ’ e
24 weeks Discovers and manipulates hands, feet, genital’s :
32 weeks . Stroﬁg bllateral use of hands,in approach, graép,
andPMan;pulation. and in simultaneous holding
of:tWO'objectS. -
4C weeks Sits up alone, leans trunk and arms forwafd. mirror
. préy,*1mité§10n'of‘gbstUres,and sounds.
18 months Waiks and runs, pushes ana pulls. "
. o /
] - I \ .
21 months : 'blﬁhbs. ngchés movgmentsqoﬂﬁothensf____‘ >
2 years ° Verbally ldentifies some of baslc body parts, re-
gards own movement during scribbling..
.\ B I
3% years Distingulshes between two sides of body.
. .
. "4 years - Simultaneous, spontaneous gestures, as well as
"simultaneous movement of fingers in manipulation.
* 5 years ‘ . Awareness that left and right limbs are” found
! on elther side of body.
6 years _Much activity and movement, -stunting and physical —
- -~ —skllls; ‘makes left-right discriminations about )
' body\\ ' -
: ) AN . .Q‘_l ‘\\\
8«9 years Identifles another person's left and richt haqds |
and names most observable parts of HKS won body. |
|

|

|

3 ‘ ’ \ i
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Relevancy of the Development ot Body Image'

> LN
A -

Body awareness or body image is the concept that an individual has
of his own body as a result of subjective experlences with his own
body and how he organizes them. Most of the body image research has
involved the investigation of neurologlical and psychiatric problems,
psychosomatic 1llness, and crug effects. One questlon which has been
over looked is how one's body image affects personality and behavior.
Body imaze 1s ceritalinly one aspect of self development and 1s involved
ir. tne development of the self concept. The self concept becomes. the
means by which we create our self image and identity. The self concept®
*s Initiated by physical awareness. Awareness of inner and outer bogdy
states 1s the first cue .for creating a self lmagé and Jldentity.

fters and Harris (1964) have obtained moderately high correlations
- between measures of feelings about one's body and scores thou ht to

€valuate a more comprehensive -opinion of total worth. Secord end
Jourard (1953) developed tests measuring .body cathexis and self cathexls
and found a mpderate relationship between scores evaluatinz the total
self concept and numbers obtained from the body cathuv-v vortion of the
tests.” |They suggested that women develop more anx’ .t their bodies
than men.

The maturing child percelves his body as a venhicle for motor per-
fornance (Cratty, 1968). Thus "1t 1s reasonable to assumé that his feel-
ings about himself are related to the guality and quantity of movement
he percelves hls body capable of making. ‘he formation of the body
image begli»s early in Infancy when the baby begins looking at moving
_and Jstable ovjects.__Then comes the discovery of hands .and feet, mirror

pra$, and ovservations of other's bodily features. Through movement

and exesrcise, the _child gradually develops a sense of bodlly awareness.
Through lnteracttons with people and abjects,.he begins to rorm relation-
ships between his own body and objects outslde himself. With thé develop-
ment ,of language, he beglns to verbally Llentify his body parts. Eventually
the chlld 1s able to make left-rlght discriminations '

Benton (1959) refers to three elements which are necessary to the
formation of body awareness beginning early infancy: intergration of
sensory informatlon, learning, and symbolic representation. Impairment
-in any of these three can be -expected to produce a lag in the development
of body awareness. Barsch ( ) postulates that & child's bedy image
follows the same cephalocaudal sequence as motor development. This
sequence is from head to tail. The child first acqulres an awareness
of head, tnen 'shoulders, torso, pelvis, legs, and lastly, feet., It
porobablv ulso follows a prdkihmaledistal rule with awareness of near
midline cominz before awareness of end members. In Kephart's film "Body
Lmage" children's initial figure drawings reveal that they percelve
the face ard some of its parts, usuvally Lhe eyes. They also tend to
dra-- sticklike upper and lower limbs protrudin; directly from the clrcular
head. Ohrly later is tnerc evidence of awareness of the trunk. Final

- develcpment of the body imauze ifareflected in a fillin~ out of Lhe arms
(initlally represented asspaghettilike sticks) and the addition of
detalls in the face, arms, hands, and 1limbs. A

Other‘researchers such as Schilder, and psender ( ) hove emphasized

. ‘ : u
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~ that body image 1s needed before we can start movements in order to
imitate. Thus one means of assesing body image 1s by having the ‘child
imitate certain gestures and movements. Cruickshank ( ) expressed
nis belief that unless a child has & coordinated and coherent under-
standing of his body image, learning to read and process numbers be-
comes extremely r°tarded.

There is some, evidence that the body scheme or image may functlon
as a basic standard of frame of reference that influences some ways
that an individual perceives his abllity to perform certain tasks such
as arithmetical computatlons.

Body image has been defined as a psychological variable because
1+ grows out of a learning process as the individual experiences his
budy and s~es o“her people's reactions to it. As he grows he assigns
a' hierar * values to its mseln areas which apparently can influence
such thi & the site selectlon of psychosomatic illness.

Body image concepts are found in the literature of the psychoanalytic
thought of Freud, Jung, and Rank. Freud saw body image relative to
the three main areas of the body ( oral, anal, genital) which over timé.
are of unusual Sensitivity and erogenelty. Accordine to Freud, if body
image does not develop as the body grows and becomes «n adult, then
the chlldlike body image will seriously interfere with galning satis-
faction from adult experiance.

: I

Body image plays a definite role when an individual suffer mutilation .
of his body. The phéantom limb 18 & classic example of this. Until
the 1nd1vidual_begins.to integrate the loss of a limb into his scheme,
_he may often feel as if the limb is still there. i

Devlancy in the Development of Body Image

There 1s a large amount of observatlion that shows the wide range
of distortions that bddy image 1s subject to that indicates the im-
portance of body image to the functioning individual. Four broad
catégories have been defined by Fisher and Cleveland (1955) as havlng

the greates frequency: b

1. Feelings of loss of body boundaries which involves a sense of

blurring of the demarcation line between one's own body and

that which 1s outside one's body. — ;

2. Sensations of depersonalization which revclve about a per-
ception of one’s body as strange, allen, and perhaps even as
belcnging to someone else.

3. The attributing to one's body of unrealistic qualitles and extra
parts.

4, Confuslion regarding tae distinction between the right versus l
the left side ob the body; or the attributing of contrasting |
characteristics to the right versus the left side.

Sams (1968) developed a test to assess the body image of blind

5
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children. , The inability of the blind child to preject himself into
another's /reference system must influence his formation of body image.
3ams str€sses the impocrtance of training blind children to gain in-
sight into the nature of space. Cratty (1968) found that blind children
must depend upon less exact information as they attempt to percelve
their bodies and relationships to objects in their enviromnment. Educators
of the blind note that blind infants seem to have a vague ldea about
what 1s part of their bodies and what is not. Cratty has deslgned a
l6-step body image training sequence for sighted children which he
subsequently modified in order to evaluate body image in blind children

¢ and to develop sequences of tasks related to body image training of
blind children.

Measurement of Body Image
\

Reasearchers have used .many methods to measure body image. Two
popular means of assessment. are psychlatristls projective tools such
as the Roshach Ink Blot Test, and the child's ability to verbally
indentify varlious body parto. Others have measured it by having the
child draw the human figure. It!is assumed that distortion of detalls,
omission of parts,.variations in slze, difference in emphasis, etc.,
reflect a state of confusion in the body image of the drawer. This
method has been critized for being too subjective. Kephart suggests
behavioral criteria by which a child with body 1mdge problems can be
detected:

1. The child selecting a space\on the floor that's too smazll for
tasks defined- or vice versa - indicates an lmperfect awareness
of the space oécupled by his body in various positions. ]

body upon command, the child may not be able to move one arm
with out the other arm.

—— 2. 1ln activitles which require them to move ‘various parts of the

3. Long hesitation before child can move a designated body part.

One problem in the area of body image assessment has been that the
major efforts in the area have centered on the manner in which body
image scores of several kinds reflect various personality disorders,
rather than on how a psychologically sound child percelves his body
and its movement. This should be taken into consideration when choosing
an assessment tool. The following is a list of some of the body image
measurements used with younz chlldren:

1. Factual-Lécalization Test - Thilis is an adaptation of P“nder 8
Face-Hand Test (1953). In tinls test, a part or two j...:s of
the child's bndy are touched and the child is #sked t» 1ﬂent1fy
the object or body part which has been touched., It det:. ts
body 1image difficultles, -

2. DbDraw-g-Person Test - by Mackover (1949} is a clinical tool re-
yuiring the child or adult to draw a plcture of a person. This
techrnique has been used to evaluate personallty, assess the
presence of neurotic and/or psychotic symptoms, measure intelligenc
and body image. The validity of the test has freyuently been
questioned. It ;s of limited value as a means of assessing

L /
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body image. Most clinicians use thls test within a battery
of projective tests to gain a more global picture of the
person, )

Incompleted Man Test ~ by Ilg and Ames (1966). This is a
modification of the drgw-a-person test in which children are
asked to add missing body parts to half a man. Evolution of
bodw image 1s reflected in test performance., 5 \
Imitgtton of Gestures - by Berges and Lezine (1965). The
experimenter, facing the child, scores the accuracy with which
he can reproduce both simple and complicated limb and hand
gestures, ) . o

Perception of Body Conformations - by Adams (1963). This test
employs & mannikin and/or outlinee of bodies with various con-
formations, As the individual constructs a mannikin or selects
the outline he percelves as most closely conforming to his own
or to some ideal body lmage, verlious measures may be collected,

Verbal Identification of Body, Parts - Benton and others have
constructed a test of the accuracy and the speed with which a
child can touch or move his various body parts when asked to
do so. At one point, the Benton test evaluates body image by .
the accuracy with which the child can touch or move his various

body parts when asked to do so. At one point, the Benton test °

evaluates body image by the atcuracy with which the child can
point to the body parts of a picture. The primary criticism

agalnst such verbal tests is whether they are testing a basic
brecept; -or merely are a refection of the quality of a child's

Bodly | Awareness

Concept:
I. Nonverbal rdggtificatlon .
¢ Pre-~Test Post~Test
Point to the boy’!s . . . -
a. head R W R W
b. mouth 1 W R W
c. neck RW RW
d. nose RW R W
e, eyes RW R W
f. ears + R W R W ,
g. zshoulder R W R W
h. arm R W R W
i. hand R W RW
3. leg HW R W
k. fdot R W RW i
1. elbow RW R W !
m. flngers AW R W i
n. toes R W ) W R
o. halr R W R W \f
’/
/
7 /
) nN016 |




[ ) o
|
' p. knee R W R W
ya
a Total right
i '
iI. Verbal Identificatlon
' What 1s thils . :
;< What are these?
\ .
a. head R W ] W
. b. mouth R W R W
‘ ¢. neck R W R W
d. nose R W R W
N e. eyes + R W R W
' f. ears R W R W
g. shoulder AW R'W
h. arua RW R W
1. hand R W R W
j. lesg R W 3 W
- K.-—foot B W R W _
1. elbow R W oW
m. flngers RW RW
n. toes R W R W |
o. halr R W R W
, p. knesg S R W R W \‘\\
- Total right

araresr— et

\ - :
What part of* the body ab you use in order to hear?
What part of the body do you use in order to see? .
Ahat part of the body do you use in oder to takl, 'smile, kiss, or

eat? ,
. >
On which part of thg body would you wear
el . . . . a hat?
) 80GKS? __
gloves?

ITII. Classification: .

5{oup together (Plctures) things that are part of the body? (10)
’ All None How Many

Group together body parts that can be found on the head?

(eyes, nose, mouth, ears, halr, face) All Mone How *

Many.
i Group together things that'could be worn on the body.
(hat, socks, gloves, shoes, sweater, shirt) All tione
! How Many o ) i

Conditions to Facilitute the Development of Body Image

There have Peén a .few proposed body im.ge training progranms. Cratty'é
(1968) lb-step program for sighted and blind children involves trainiqn




” . * &

in several ar‘as: body planes, body parts, body movements, laterality
and directionality. Many cliniclans suggest that disorganized or im-
perfect movement attributes point to a deflicit in body image, and that
therefore one.should concentrate upon movement activitles as training
tasks (Kephart, 1966). Others have taken a more restrictive view of
body image and seem to suggest that i1ts development 1s signaled by a
coznitive~verbal awareness of various body parts. These tralning
programs rely upon practice in verbal 1dentlflcatlon of body components

atty, 1967).

Followlng is a 1list of éuggegted activities for the claséroom to
facilitate the development of body image. Also see the Motor Module -~
Visual Spatlal section. .

1. Robot man -~ children move limbs on command

. ©Simon says -

. Puzzles of people, animals,that show functlonal portions of

the body

. Pictures of body parts missing to draw ia

. Life-size drawlngs

. Pantomines of partlcular occupations

. Twister~

. Faclal expresslons matched with plctures of people or people

in a story
9. Swimming activities

10. Outllnes\ { body drawn on papef

11. Learning Right -~ put masking tape on right hand, Hhalse your
right hand.. Put your right hand on your head, etc.

12. Imitation of movement !

13.. Angel in the snow ,

1U Stepping Stones - eye-=foot coordinatlon; child's feet are - - s

color coordinated with squares on floor. Child matches colors

by putting nred foot om red quares, etc.

15. Animal Walks -~ requires body to assume different positlions and
functions. ) /

16. Obstacle course - helps child to become aware of space needed
to accommade his body.

Learner Outcome: Body Image: To develop awareness of physical body
in.space. . .

Conditlions:
Learner Characteristics: ©Normal children aged two to seven.

Sttusational Varaibles: This may be done elther in the classroom
or out of doors.

‘Instructional Strateéy I: Developmental .
Construct an obgtacle course in which child must go over, under,
through, around, up, down, and between various objects.

Contents: Chairs, desks, blocks, boxes, walking board, any handy
equipment found in the classroom.

T

Instructional Strategy II: Directive
Choose one child to be leader and play fol%ow the leader. nest done

outside.

9
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SELF: IMAGE

Self Image (Perceptual) Outcome

1. Awareness of ‘self as object
2. Awareness of self as subject

3. Ability to objectively describe physical self (body size, strength,
body build, etc.)

L, Ability to deal effeqtively with feedback from others about self
(hirror image) A

Self Imave - Perceptual |

£

The development of self-image is the part of self development invelved
with how the individual objeptively views certain personal attributes
and chnaracteristics. It is the individual's perception of self in
terms of concrete, soclally impofﬁant“ﬁfﬁffbﬁﬁééf” Ic 15 a selfl
description in terms of concrete descriptive characteristics. Body
size, strenrht, body build aﬁd energy all play a role in the formation
of one's image of self. Selfi-image iz formed as a result of the
individual's objectives experiences with his body and his abilities.
AS a result of mirror play and self discovery of his physical abllitles,
the child comes to view himself as tall or short, fat or thin, strong'
or weak, active or lnactive,.etc. Self-image 1is closely linked with *
self-esteem.—The child grows to form gelf image. Since the develogméht
of self image is an aspect of self concept development, please see the

self concept section for the ontogeny. -

\\

Closely related to self image is“mirror lmage which refers to how
the individual percelves how his teacher and "peers see hiam in concrete
descriptive terms. DMirror image differs from self imajze in that self
image invédlves tLreating the self as an objcet while mirror imuage Involves
treating self as a subject. .irror lmage has often been described as
the soclial self; that partﬁpf the self which is derived throush one's
perceptions of him through¥their behavior and what they say about him.
I» schools where there is ability grouping, it doesn*t take a child
lonz to figure out how his teacher rate him. Mann (1960) found that
chlldren at the top and bottom adademically have little difficulty in

- determining that they have been grouped according to their ability.

: Mann feels that such negative attitudes as : "I am dumb," or "We're
not too smart" may be the result of the attitudes held by the teachers
and that teacher acceptance and rejection may have a great deal to do
with the formatioh of positive and nr.zative .self concepts in the stu-
dents. . :

Some researchers feel that when othef's opingoﬁ of an individual
are too discrepant with that individual's self c?ncept, then the
individual will cope by denyinz or devaluing the\opionlons of others

in ordes to maintain a consistent self concept. ﬁarvey, Kelly, and

- 10
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Shapi;e (1957) employed college students in a study investigating the
reactions to unfavorable evaluations of the self made by other persons.
They fnund that their subjects who were exposed to unfavorable
evaluations of themselves reacted by: 1) devaluing the source: 2) re-
cailing the evaluations as more favorable than they actually were; or
3) denying that the source could have made the low evaluation of them.
These results support other findings relating to the tendency of the
individuel to amintaln and enhance his self concept. This is in keep-
ing with Festinger's (1957) theory of cognitive dissonance in which

the individual attempts to reduce psychological tension by modifying
one's cognition or changing one's attitudes., Arother example of this
was given by Lecky ( ) who illustrates the importance of self image.
Lekcy tells of a six year old boy who sucks his thumb. Nothing can
stop this hablt, not even punishment. Suddenly he stops suckinz his
thumb, and when he was asked why, he sald, "Big boys don't suck their
thumbs". In other words, he had heard this from an adult probably;

he felt that he was blg boy, and that didn®t fit with his present
thumb sucking style of 1life. One's conception of what one is, one‘'s
proper style of life, must fit into the present style of being, and

1s animportant factor in making or breaking habits and informing
attitudes. - ‘ )

Measurement of Se;f,Imagg

v
R

There are very few measurement instruments for self image as such.
Most self concepts tests can be modofied to give measures of both self
inage and mirror image. This can be done by changing the wording of
the items from "I am most like..." to "My teachers think I am most
like ...". The follewing agye examples of tests which may be used to
measure self image and wirror image.

1. Perception Score Sheet by_ﬂgmbg_gnd_sope:_ilségl_;.$h18~seepeg‘ -

“sheet measures seli generally, self as instrument, self with
peers, self with adults, self with teacher, self and school,
perceptions of adults, perceptions of teachers, étc.

e

2. Brown ID's Self Concept Referencés Test by Brown (1966) ~ The
orginal verson glves children's perceptions of how their mothers
teachers. and peers view them. While looking at a picture of
himself, the child is asked 14 to 21 bipolar questions in an
either-or format.

Conditions to Facilitate the Development of Self Image

The child should be given opportunities to make objective observations
and descriptions of himself. The classroom should be equipped with a
full length ml ror. If possible, one activity would be to take photo-
Zraphs of each child and put them on the wall. Then have the children
describe themse%ves and each other, \ v
. In bts,drawihg of himself, the teacher can assess how far the child
has proceeded 1n the grasp of himself and of the surrounding world.

One teacher 1in an artlicle from the Instructor implemented the follow-
ing program in her kindergarten classroom:

\

\ -
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Activities to Facilitateithe ngelopment of Self Image

"On November 11, both groups were asked to "Draw a plcture
of yourself for me." .Then, for the following nineteen school
days, the experimental sgroup participated in physlcal exerclises
sugmested by me {and the children) for a few minutes each day.

Wwe also called attention to how it feels to tiptoe, what happens
before you sit down, and so on, at every possible opportunity.
Specifically, the exercises included action songs, such as "Did
you ever see a Lassie?" The control groups did these songs every
day too, but no consclous attention was called to the bodily
nmovements and body parts involved.

To emphasize hands and finsers we felt articles that were
sticky, hard., rough, and wet. We counted fingers, stretched them,
and made tight fists; caught balls., For legs and feet we marched
with high-as-possible; t.ptoed; walked in "sock" feet; plcked up
marbles with our toes; Jjumped; hopped alternating feet; climbed
steps and jumped off; crewled;l8y on the floor and lifted legs; .
skipped: stretched, ‘ .

When we talked abou: arms, each child hugged another. ‘ Each
lifted a little block then a large heavy one. We stretched arms
hish then touched the floor; folded arms; swung arms; ¢lapped
hands in front and behind, high and low. We pushedcchalrs and
pulled them, talking about how it felt .when we moved our arms.

When emphasizing bodies and clothes, we counted and manipulated
buttons. We talked about clothes worn in hot weather and cold.

We talked about boots and put them on and took them off. Puplls

rolled on the floor - "Some things feel hard to our bodies; some

things feel soft." We swung our legs from our hips and bent over
at our waist to touch our feet. :

on the fifth day, we discussed our faces and made uninhibited
neyces" at each .other. Some puplls discovered they could wiggle
their ears - some could nrt, 1 whispered directions to each child
such as "slt under the middle table.® The children used thelr

#e puvlled the blinds tizht; turned out the lights; turned them
on again, ahd looked guickly at:eaéh other's eyes. The chlldren
were fascingted to see the puplls change. Ve listened as popcorn
popped. Then we ate it, noting which children had lost some teeth
and those who had not. We listened to our own and at- each other's
heart beats with a stethloscope. ° :

Always we talked about what we were dolng and how 1t felt to
be doing 1it.

1.

. Discuss body parts of dolls with children giving them the correct

names.
Get a 1ife sized thild manikin and discuss body parts.

Trace the child's whole outline on large roll paper. Then cut and
l1abel parts. Use on bulletin board.

make clay paper weights with hand-print for famnily xifts.

Paint piciures of themselves. Discuss paintings, especlally with
reference to body parts. :




- - S - ~ // R
- . - ‘ ‘ // ( '
6. Draw faclal sllhouettes on black paper, cut out and mount on/ﬁhite
paper. Can also be used for family gifts.
Sdiss's. |

7. Head stories which contain body parts. For instance Dr.
Foot Book. /
8. Be sure to include a full length mirror in the classroom. '

Developmental Outcome: Recognition of. Voice &

Behavioral objective: The child «will recognize hls volce and be able
to distingulsh it fromr others.

Procedure: Let the child listen to teped volces of classmates, and
adults. Record his abllity to distingulish, between adult voices and
childrens's volces, his volce and others.

Activities:

1. Let child listen to his won recorded and live voice, speaking,
singing, laughing euc. ’

2. Let the c¢hild listen to the volces of others.

3. Set up.a listening center where the chlldren can work independenﬁly
with recording and listening to thelr own volces and others.

Behavioral Objectives: <Child can recognize and verbalize about his

own physica)l characteristics. --

Frocedure: Question *the child as to his physical characteristics.
Include desriptive terms such as tall, short, {at, thin, eye color,
skin color, halr curly or stralght, etc.(Accept the child‘’s perception
of himself and do not correct his impression.)

Activities:

1. Take photograps of the children. (If possible have these blown
up- to large size.) Use these for the basis of a learninr center dis-
play (Photos may later be used as presents for parents.)

2. Let children paint self-portraits on large paper.

3. Discuss thesze plctures with the children supplyling appropriate
ad Jectives iIf they don't have them. Agalin accept the child'’s per-
ception of himself and do not compare him to other children. -

hd

L, Have a mirror included in the learning center.

-

5. Perlodically welgh and measure the child. Keep a chart of this
Lnfgrmation.

6. Circle each shild's birthday on the calendar - then have a Jjoint

|
Developmental Outcome: Child IsrAware of hils Physlical Charapteristics
|
|
I
|
|
l
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party Lo celebrate them all. Let the children share in the pre=
paration for the celebrtion. Make a pwdered-sugar frosting at the
table for each child to spread of a graham cracker or cookie. Mix
up several different colors for excitement.

Learner Outcome: Self Image: To develop awareness of self as object.

Conditions:

e

Learner Characteristics: Normal children aged two to seven.

Situational Variables: This may be done inside or outslde the class=-
" room.

Instructional Strategy I: Developmental

: !

Pake snapshots of-each child engaged in some activity and hand
these ar~und the room.

Content: A Polaroid camera would be nice since children can see
inmediate results.

Instructional Strategy II: Directive

Have children lie down on largé sheet Gf paper (butcher paper) and
draw outline o body. Have children color in and decorate thelir
features and clothes. Hang thse %Found room or use in role playing.

Content: Butcner paper or larze construction paper taped together

» Learner Outcome: Self Image: To be able to objectively describe
physical self. -

Y

Conditlons:
’ F
Learner Characteristics: Normal children aged three to seven.

Situational Variables: This may occur indoors or out.

Instructional, Strategy: Directive
Have children get in clrcle and describe each other'’s faclal features. .
Then show mirror to eacv child and have him describe himself. -

>

Content: One full length, nonbreakable mirror.

SELF CONCEPT

Self Concept - (Cognitive ) Outcomes

1. Awareness of self as a separate, individual person.
.2. aswnreness of own identity in a soclal world;

a. self as object;

b, sell as process; ’

3. Acceptance of self

14
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Self Concept Oﬁtogeny

effect relationshlps. beginning of autonomy.

Begins to enjoy games like peek-a-boo, development
of object permanence.

Recognizes reflection in mirror; makes detours

Age Behavior \

1 mo. Heacts to soclal overtures by a reduction gener.l
activity.

2 mos, Faclal animation, stops crying at sight of mother,
tries to respond to adull vocaliza&tion. \ .

3 mos: Vocallzes and ‘smiles in soclal response, reéaches
out to grasp objects in environment.

4 npos. Initlates social smile and displays recognition
signs on the sight of mother, begins to laugh in
response to adult activity, regards own hand.

1-4 mos. Primary circular reactions.

4-6 mos. Responds to mirror image.

~ 5-6 mos. Awareness and -exploration of hands and feet.
U A / il :

6-8 mos. Withdraws from strdngers, display of fear.of

| strangers indicating differentiation of familiar
} from unfamiliar.
6-9 mos. Holds out arms to be picked up, develops strong
attachment to mother.

L

l ", _8-9 mos. _H__*Dﬁxg;ogsgpqpson‘permanence.
l Shrieks fto hear own voice and begins to see cause=-
:

i

|

5

&

|

|

|

10-12 mos.

9-12 nos.

and §olves easy problems (how to remove bezd from
Jar.

Responds to own name.

Recognizes physical separateness from mother, has
differentiated self from\outside worlid, °

Plays pat-a-cake and nursery games, explores adult's
faclal features and compares to owh; waves bye-
bye. has resolved trust vs. pistrust conflict.

Points to parts of won body/and clothing when
named. ;
/

Primarily egocentric; somg social relations with




.

19-24 mos.

21 mos.

24 mos.,

30 mos.

31-36 mos.
18-36 mos.

4
v‘—"""

24-48 mos.
'uS Mnos.

24-48 mos.

-

)
36-48 mos.
48-68 mos.

. 36-72 mos.

b8-72 mos:—

48-60 mos.

adults. Defends and strengthens senge of self
by opposing others (beginning of negatlvism.
development of autonomy ) \
Refers spontaneegusly to hls own name and to
names of other children: uses possessive pro-
noun for people and things; beginning of feel-
ings of sympathy for famlly members, emphathetic
crying.

Deepening awareness of adults; tends to treat
other children as though they were objects.

Occupation with own individual activitles; con-

‘solidating sense of self by obtalning and hoard-

ing possessions; beginning of bowel and bladder
control thus beginning of independence; global

~self concept begins to emerge, calls self by

-

names . :

Refers to self as nIv, ) .
Involvement in more interpersonal relatlons;
differentiation of self as knower of self from
self %s thing known.. . :

KnowS‘hlsumame and where he lives.

Awareness of physical sexual self; awareness of

. ———physical dlfferences between sexes; taken pride

in things made; shows affec.tlon to peers, beginning
of feellngs-oef-conpetence.

e

Beginning of assoclative play.

Fabricates lmaginary campanions whom {usually)

he can control completely; strong responses to
other children; excessive bousting and bragglﬁ@
about, self, abllities, relatives, possessions;.
conslderabln attempts at verbal domlnation of *
others; beginning of peer and teacher attachmenss.

Beginning of associative play; perlod of possessive-

ness indicating step toward lidentity and articulstion,

*

Engages 1in collective monologues.

Beginning of coneratiYe play; vule making and
following. |

Awareness of body becomes stable and well defined:
resolution of 1n1t1at1ve versus gullt conflict,

Knowledge of sensory functlons (pyes are for seeinv)

Moral realism; mukes moral Judsrements on bisls of




material damage done; ability to delay ‘

gratification; ability to anme all major external.

parts of body. -~ 1
|

Relevancy of Self Concept Outcomes

\ [ .

Self concepts has an enormous effect upon the child's behavior.
A chlld who lacks self acceptance or is overconfident, often displays
poor social behsvior, \

\
= \

Self concept refers to an individuals awareness of his won .

characteristics and attribites, and the ways in which he is both 1like

and unlike others'. This awareness beglns during the first year of

life, when the child begins to d./fferentiate himself from his environ- }

ment. It is in the sensorimotor period of cognitive development that .

the child seems to become aware of me and not me. By age 1, most

infants recognlze self, This often shows up in mirror play. The child |

eventually come to think of himself as attractive, or strong, or ugly, - |

or dull, or awkward. He learns to make such referent because of his _ 3 w
1
|

particular learning experiences. By the time a child is 2 to 3 years
old he sees hlimself as a separate individual and uses such ego words

as me, mine, you, yours, we, 4nd ours. Use of the first person sing--
ular - I - is felt to bé assocliated with the aschievement of self~con-
sclousness. Most children by age 3 know their sex and the physical
differences between\thg_SQXesf Also by thls age: most children dis-
criminate racial differences. With experience the child makes more
specific ebservations about himself. For example, rather than think-
ing "I am a good boy", the child says to himself, I am a. good boy

when I'm with people I like." This gradual capacity for differenﬁiafirn

s greatly influenced by other's reactions.

+

Self concept then is formed as a result -of the'individual's dr}ect
observation of his won conduct and the observations of significant
others who fopgmiilate beliefs about his personazllity, convey these beliefs |
to ‘him, and wﬁg&have a status which implies that opinions and judge- .
ments must be considered authoritative. If the reflected appralsals
of which the self are made up are malnly derogatory, the growing child’s |
attlitudes toward himself. and others will be derogatory- )

In an attempt to understand the self concept and its formulations,
it is important to know how 1t has been defined. Inipsychology, there
are two distinct ways of defining self. One way is to define self as
the persons's attiftudes and feelings about himself, and the other is
to regard self as a group of psychological processes which gcvern be-
havior and adjustment. The first définition is the self-as-object
since it denotes the person's attitudes, feelings, perceptions, and

evaluations of himself as an object. 1In tnls sense, the self is what

a person thinks of himself. The second’definition is the self-as~

process (self as subject) in which the self I's. a doer consisting of
“an active group of processes such as -hinking, remembering and per-

celving. Some wrlters use the term ego when refering to self as pro-
cess, and others use ego to refer to self as object. Self concept has
been defined in such various ways that'it important to look at snme °
of the differences. ,

Kagan (1969)§refers to the individual's view of himself as self
, _ !
17 I
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‘help the individual to maintain a balance among his reelities. A

. e -

definltions "The child's self concept consists, in part, of his
»vialuation of tne degree to which his‘attributes match those ‘that
the culture h:s deSignated as desireable.” \

Earl Kelley (1962) defines self us that shich is achieved and
not glven. Our concept of ourselves is achieved through social
contact with nthprs and must be undarstood through the terms of
others., - . A\

The self includes a syétpm of ideas, a'titudes; values and coamit-
ment3. It is a persons's inner world his center of experience and ... -
significéance. The self 15 essentially ‘soclal, arising in social
experience. It is impossible to concelve of sélr arising outside social
experience. Adcording tc Horney and Sullivan, the self is made up of
reflected appraisals. The self is acqulred, itits the only one he has
and the only pne he knows so they must not strip it away until it can
be replaced with a better concept. «

A

garry and Wolf say that the self connept is Fhe inclusive, colleptive.
value Judvement each _person makes .,about himself. Regardless of the v
way it is expressed, sélf concept is never statlc for the normal
iniividual. All the experierices one has shape it, and thus self is
2 nstantly beln' shaped. Eveiry person s eks positive experiences as
he and soclety define them. These experiences and satiLsfactions

troubled youngster has difficulty in maintaining a balance ard in
achleving -The pes ltive experlences that will carry ovir into nis
collective'judmenent of himself.

’Theory,and regsearech about tre self have been greatly influéenced
by psychodynamic and humanisti:z psychologies. Freud's -ego was one of
the first definitions of self. The ego which 1s the reality oriented
part of the personality becomes differentiated out of the id which 1is
the storehouse of unconscious igpluses and desires. TIhls occurs during
the flrst few years of life as che individual begins to deal With the
demands of reality. Freud's third aspect of the personality ls the
supere~o which can be compared to the consclence. It 1s formed as the
ghtld internally incorporates parental rules and standards. The ego
acts as a go between in an attempt to satisfy the id demands, and comply
wlth superego restrain*s in a way which is acceptaple by socliety.

The neo-Freudian's protested against t-e blolormical orientation
of the Freudlan position-in favor of the importance of social relation-
snips In 1influencing personality development. Harry Stock Sullivan
proposed an interpersonal theory of personality. He defined personality
18 the creatlive expression of sociocultural precesses, and malntained
that 1t cannot be isolated from interpersonal relations. There are

tuc categories of interpersonal tendencies:

1. Pursuit of attsfactions. such as satisfaction of hunzger a:nd

2. Pursult of securlty, or malntenence of self-estem.
sulkivan sa11 trat the beginaing of the developmer' of the self-concept
occured in 1nfancy in relation to he quality of motherins the child
reietved. Sullivan (1953) list tnree personifications of srlf: good me,
bad me, aad not me. He sies these personifications growing out of

18
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experiences with the rtother which are rewarding or anxiety provoking.

" . .there comes an initial personfication of 3 phases of what
presently will be mé,that which is invariable connected with the
sentience of my 6od1 - and you will remember that my bodv as an
organization of experience has come to be distinguished from every-
thing else by its self-sentient character (knowing throvgh sensins).
These beginning personifications of 3 different kinds, .“ich have
in common €lements of the prehended body, are organized in about
‘midinfancy - I can't. say exactly when . . "

Through the, process of émpathy, the infant comes to experience the -
fe2lings and moods of the mother. When the mother is rewarding and
tender, and satisfies theiinfant's needs, feelings of "good me"
develop. The concept "bad me™ develops when increusing degrees of
anxlety are associated with behavior involvéng the mothering one.
The concept "not me" reflects mental disorder in the form of schizophrenia
in which the person has broken with reality and suffers gross perceptual
distortionse.

Erik Erikson's theory of psychosocial deveiopment is based on bif-
logical determinants influenced by social and &nthropological factors.
Erikson sees crisis sltuatlons occuring at various critical perlods
in the 1iife of the child. Conflicts which arise at each stage in
development are resolved in accordance with the strengths and wezakness
of the basic.alternatives which are present. These atternatives are
polar quallities which emerge at certain ages. Erikson's stages of
psychosoclial development are:

Y. Trust versus mistrust (infancy)
2. Autonomy versus shame and doubt (2 years)
3. Initiative versus guilt (3 to 5 years)

t

L, 1Industry versus inferiority (6 to 12 years)

5. Identity versus confusion {13 to 18 years)

6. Intimacy versus isolation ( 19 to 21 years)

7. Generativity verbus stagnation (22 to 50 years)
8. Integrity versus despailr (after 50 years)

the Freudian theory of infant Jexualit, (psychosexual stages) and

present ~day knowledge of phlldren s physical and social development.
Erikson's 3 systemscofthe personality include: the somatic or body .
the ego or self; the socletal or the!influence of the cultufe.

]
Erikson's approach to personality developemtn is an effort tc bridge

Humanist : have given self such a central role that some of them
(Rogers, . Mes'ow, and Allport) are referred to as self theorests. These
theorists use phenomenology as a method for studying human behavior.
Fhenomenology i1s a method of describing such aspects of behavior as
percelving, feeling, learning, remembering, and thinking. In this view
human experience is organizBd around the figure-ground concept and be ~
havior depends upon how on#Pperceives the wortd abrut hlm.

Carl Rogers (1951) stresses the phenomenological vewpoint where
“the organism reacts to the field as it is experienced and perceived.
In other words, a child responds not to the environment itself, but
to the environment-as he percelves 1t.

—
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The meintenance and enhancement of the self-picture 1is the fundamental
human motive. The maintenance of this self concept requires that the
parson's salf plcture he appropriately and rcosistently reflected 1in
everything that happeons to him. The' enhancemen® of the sel” results

in self-r-alization where o6ne's potentialites are fulfilled. The

sel® concept is the basic yardstick against which everythineg the person
does is e~valuated. Euch new experience 1s assimilated into the self-
picture or reinterpreted to make 1t:fit. ‘ '

while Rozers does not delinehte speciflic developement stages, he
cutlines the formation of the self concept as follows:

h \\7\:.

= e

— = —fg—the-infant Interacts with Ai§ énvironment, he:bullds corcept
regarding himself, his environment, and the re tionship between the
two. These earliest concepts, of course, are noriverbal and may not
be present in his consclousness. .

The second fuctor to infliuence the infant®s perceptual fleld 1is -
the evalua!ion of himself by others, especlally his parents. Through
his perceptions of how cothers feel about him, he begins to regard
himsel? as loved or unloved, worthy or unwerthy, etc. The self-concant
1s developed thrcoursh the process of eurnings approv+l or disapproval
from others, - :

Once “he self-concept has becn established, biologlcal tendencles
of humans to resist change exert pressure “or tre individual to behave
consistently with his-concept of what he 1s. RoEers belleves that the
central tendency of man is tc actualize nis potential. Tris self -
actualizatlon tendency and the need for positive celf~regard favor
tehsvior conslstev} with the self concept.

Since the self-concept is formed largely a$ Internallization of the
perceived atticudes o” others, ideal self-concept is based u;on soclety's,
standards of worth. Conflict occurs when an individuzal desires fo
behave in & manner not in harmony with his ideal self-concept. for
example, when the child hits the baby(an act which satisfles certaln
needs), he learns fror his disapproving parents the feeling that -he Is
not loved or loveble. Thersf.re, for his self-concept to, be in harmony
with 1deul which he feels i+ to be loved by his parents, he wust re- t
ject the idea that hittine the baby »as enjoyable. Full actualization
which can be described as full congruence of self and self-idexl 1s )

. probatlv impossible.

Carol Rosers 1is better knowr for his client-centered method of
psychotherapy. It 1s a nondirective approach in which fhe perso talks
out hig feelings with assurances that he 1s accepted for what he is
by the therapist. Three themes wnich dominate Roger's self *"heory sare:
self-actua’'ization, self-maintenance, and self-enhancement. Once self-
actualization, ts aghieved, the personality ~ust maintain itself.
sel“-enhancement su, gests improvement, making progeess, an? tr-nscend-

~ 1Ing tne status quo. -

S In one o° nis bocks, &ﬂ’Becoming A Person, 1761, :osers attempts
*o formulate a general law of interpersonal relationships bused on the
concept of corgruence, The term congruenc: indicates a matching of
experiencins, swareness, and communication. When communication 1is
amblzuous and unclear, experienceing is not matched with awareness

o 4




and incongruence ik bommunicatlions with teachers and other adults.
Roger's law of interpersoneal relationships states: .

"Assuming a minimal willingness on the part of two people to be

in contact; an ability and minimal willingness on the part of each

to recelive communication.from the other; and assuming the contact

to continue over a-period of time; then the following relationship

is hypothesized to hold true. The greater the congruence of

experience, awareness and communication on the part of one individual

the more the ensuing relationship will involve; a tendency toward
_reciprocal communication with 2 quality of increasing congruence

a tendency toward more mutually accurate understanding of cite
communications; improved psychological ad justment and functioning
in both parties; mutal satisfaction in the relationship. Con-"
wersely, the greater the communicated incongruence of experlence
and awareness, the more the ensulng relationships will involve;
further communieation with the same quality; disintegration of
accurate understanding; less adequate psychological ad justment
and functioning in both parties; and mutual dissatisfaction in
the relationsnip."

¢

Snyzg and Combs (1964) say ' that the most important' differentiation
in the individual's phenomenal fleld 1s the development of hls phenomenal
self.

"What a person does and ho# he behaves are determined by the
congept he has of hims2lf and his abilitles . . . This phenomenal
gelf is the most permanent part of the individual's phenomenal
field and 1s the point of reference for every behavior. The basic
need of *everyone is to preserfe and -enhance this self, and the
characteristics of all parts of the fleld are governed by this
need. The phenomenal self is so impor#ant®in the economy of the
individual that it =zives continuity .and consistency to his be~
havior . . . Whether we have come to think of ourselves as being
competent, attractive or repulsive, honest or dishonedt, has a
sremendous affect on.our behavior in different situations... The
phenomenal self is the only frame of reference the individual
possesses., It 1is the only s~1f he knows. Whether otrer persons
would agreettonhtsseelfl definitions ‘or not, the self has the feel-
ing of complete reality to the individual derive their neaning
from the relition they bear to the phenomenal self... Thug the
self soncepts we hold select our perceptions and bring them in
line with the way we see ourselves. Plaget's work illustrates '
very clearly thls selective effect of the self on perceptions.®

Snyggs and Combs also assert that the phenomenal self 1s the most
impotsaht part of the field to the learner. They clte cases where
pupils undergoing chances of self concept have made startling im-
provements in thelr level of achievement. They tell about a boy named
Rober who was. twelve-years old and had never learned to read. Test

results showed he had normal intelgigence and had no abnormalitles.
He firmly believed he could not- learn and refused to even try in his
dally school 1ife. When he had started to read in first grade, the
children laughed at nim when he made a mistake and continued to laugh
when the teacher did not correct the other children's mistakes. Roger
laughed with them at first, but suddenly refused to read anymore. He
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was treated as an imcompetent and so became .icompetent. Later in a
alintc, 2 reversal of this treatment had decided effects of laprovements

It ts the iesponcibility of the school to help students to percelve
therselves in ways that will be rore satisfactory to themn.

\

According to farl nelley (1962) self 1s the experientall background
and backlog accumulation of the lrdividual, built since life began.
Childrtn are influenced by those ‘tho surround trem and are close to
thwem. A Child carnot elect who that will be. It is therfore important
+o make those early assoclations mood. The groving self of the child
has to be involved and feel a part of the action as a contributing

__member. Kelley llsts eight characteristics of the fully funétioning

“self. The eRYId:

Thinks well of himself. .

1.

2, Dhinks well of others.

3. Sees that he 1s a part of and has a stake in others.

. Sees »imself as a part of the world movement in the process
of becominiz. He expdcts and can take change.

5, 1ile sees the value of mistakes.

5. ie develops and holds human values that are good for all
people.

7. He knows no other way to llve than in keeping wlth his own
values. !

8. e malntalns a creative role if always learning and always
trying. o - .

¥aslow (1962) has scme interesting propositions regardin the self
concept and its development.and malntenance. He makes the point thaf
each persocn 1s hls own project and makes his own brand of self.- He,
says that no psychological health 1s possible unless this lnner self
or essential core is loved and accepted by others as well as by self.
srustration helps -the children to Lolérate frustration in other an?
see thelr needs. Immaturity is the process of gratifying deficlency
needs in theilr proper order; thus, growth always tends toward self-

raalization.

Allport defines the s¢lf as inéluding those aspects of experlence
which the. person believes to be of significance. Allport deltneates
aever functions of the self, as follows:

1. Sense of body - awareness of the physclal organism itself.

5. Self-Identity - the set of ldeas & person has about himself
Ww:lch are most important to him.

3 Self-Esteem - the bagts upon which the person feels «or'hwhile.

L., 3elf- extension- recognition of the impertance of those things,

! people, and events central to one's existence. '

5. dational coping - talnkine® about and ealing with tasks in «
reasoned way.

6. ° Self - Imaze - asplrations. ! ,

7. Propriate striving - conscious, rational processes of work ine
for what one wants; 1llustrating future orientation and cholce.

One study (Gordon, 1969) says children's original imares of them-~

celves are formed in thelr family circles. ?he most imnportant factors
in determinine whether or not a child will develop good feelings about
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himself 1s the general climate or~feeling surroundign him. He first
eiberiencis the world and self as one. Having no vackground of
experience to lean on an conmpare with his present situatlion, his per-
ceptlons of the way\gi\is treated looms large in affecting his concepts

of islf-and the world.

The self concept 1s not static, A child's idea of himself is con-
Stantly invevoluation with new ideas taking the place of th2 old ones
as new éxperlence are presented. An; sgpecific. singie concept 1is not
formed by any sinsrle event. These concepts are a mixture of the
accunulated psychological, physical, and environmental factors,

Cognitive developmentalists and social learning thsorists have been
more concerned with sexual identity than with self theory. According
to these theorists, sexusl ldentification begins when the child is
labeled “boy™ or "girl?. This label becomes assoclated with positive
interactions in the home, provides the gender identity basis of an
abstract self concept, and is alse used to label other (McCandless,
1973). Sex self concept stabilizes around the beginnine of the concrete
operational period 'ne child tren begins to assimilate and accommodate
stereotypes of sex appropriate behavior, McCandless and Evans (1973)
report that in thelr in“éstigation of sex behavior in the nursery
school, sex defferences in play behavior exist among 3 year old children
Female nursery school teachers reinforce feminine behaviors for all
children, regardless of their sex. And also, like sex peers reinforce
each ot er 1n appropriate sex role behavior. ’

From birth, the child's sex forms an important aspe.t of his
identity., It is reflected in his name, clothing, and toyp (Ferguson,
1970). By age, 7, it has bezome a crucial part of hls self concept.

duch evidence has accumulated stressing the relaticnship of sel?
concept to such things as academic achlevement., Wattenburg and Clifféra!
(1965) did a study on the relationship of self concept to school fallure
with~183»ehildren enrolled in the kindergartens of Detroit. One school
served the lower-class nelghborhocds, while the other served the middle-
class nelzhborhoods. Children were followed for two and a half years.
Data was vathered to determine whether low self concepts correlated
with reading difficulty, or whethe- it _was reading fallure, which
undermnined the self concept. The statistical levels of confidence vere
marginal, but in general the measures of self conepts at the beginning
of kindergarten proved to be more predictiva of reading achievement
two and a hal‘ years later than did mental ability., From the data, it
would appenr tha® self concept stand in a casual relationshlip to reading
achievenent,

Brookover and %atterson in 1962 found in their study of self con-
cept wlth kindergarten children that the concept chilcren held abou.
themselves affected thelr reading achievement rather chan the reading
achlevement rather than the reading achievement afrecting the self
concept. Uf course faillu“e at any point does negatirely affect the
self concept of children, L

Cuamings (1970) investigated the rerlationship of self concepts of
third grader to reading achieveamen’. Positive self-concepts iere
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found tn be related to adequate readinsg achievement. The most sign-
ificant differences were found bet.een ~roups based on rradinz level
tn thier o'n classr oms. Children's reading achlevements in com- |
parison t+ that of others in thelr own classroom seemed morn relate
to thelr self-concept than achlevement in comparisen to one's own
anticipated readins achiecvement. she also found that girls seewmed
lass positive in thelr self concepts than were boys.

Combs and Jpear in 1963 found that kindergarten children's selfl
concrpts ware predicuive of thelr academl:z achlievement in flrst and

second .~rade.
|

Berry and Jolf (1965) concluded tha® the self concept affects
learnine in all areas.. :

Sears Ln 1961 worked experimentally with the relationshlip of early
sncialization exverlences to self concepts and gender roles in widdle
childhooi. Thls was carried on at Stanford University. “ilve self
cncept scales and an ¥K-F instrumént were glven to B4 «¢irls and 75
boys in the 5th grade. The mothers of thse children had been inter-
vie'red 7 years earlier. In the case, of both sexes, high s~1f concept
tere assoclated witn high.academic achlievement, small family size,
early ordiinal postion in the family und high maternal and paternal
warnth. dlth boys, hligh self concepf was assoclated with low father
dominance in the marital relatlionship. In both sexes, femininity was
. associated wWith pqgor self concepts. .Where there 1s only one child in
the family the child naturally gets more attention and has nc com-
petition but the eveilasting handicap of belng smaller, youra r and
less effective coanpetitors and at any one time may have l=ss talent
for making taemselves seem worthy of admiration within the fanily
reference. Thus, it 1s to be expected that the older children have
better self concepts than the younger ones.

Trent {1977) investigated the relationship retween the selfl con-
cept and eipressed attitudes toward orthers amohg black children aged |
9 o 18 years. tle found that the most self-accepting group expressed
nore positive attitfdes toward both blacks and whites than the least
self-gezeptine group. There was no signiflcant difference detween the
most self-acceptinz and the ambivalent zroups. 38ince cllinlcal research
has snown that a cnlld develops an awareness of "I" before "they", the
data here 1ay Le interpreted as surmesting that if a child does not
accept nimself as a person of worth, he may tend %o percleve others
in the s 'me l%}ht. .

These regearch findlings point to the importance of tre development
of vood sel” concept fto adademicachlevement, knterpersonal rcvlations,
2-.d social adjustment. The child who 1s able to accept himself will
be better able to accept others.

VAuIABLES H 'LaTeD TO S:LF-CCONCEPT

Good Self Concept Poor Self Concept
Positive attitudes touard others, Negative attitudes towards
others.

4

24

——
‘ >, -
| "
y G
-
-




Fairly constant image of capa- More likely to be conformist;

bilitles. i ~_paersuasible.

Perception of others as being ’ High Anxiety.

friendly and respectful to seif.

Less likely to be cbnsldered un- Psychosomatic symptons.

happy, destructive, sly, embarrassed, :

retiring.

Self-assured concerning what 18 ] Feeling of depression.

_____ correct and appropriate. L

Activity in socaill -groups. Insecure and fearful 1in

emotionally challenging
N situations.

Liklihood tc express views fre- Acceptant of blame in contact

quently and effectively. with adulzts.

Poise, popularity : Overly aggressive toward

: peers.

Good bodily condition Withdrawal.

More concerned about public Self -congcous.,

affairs than personal problems.

More. 11kely tc be leaders in Peeling of derogation oy

their social group. , others; feelings of fallure;
self-criticism.

Creativity B Dapendency on others.

History of successes Comparative closeness to

mother rether than father

High academic'achievement in Low academic achievement.
elementary school years. -

High adademic motivation
’“"Pérsfsten in performing tasks

FACTOKS NOT SIGNIFICANTLY RELATED TO SELF~-CONCEPT:
Status, income, education level, height, physical attractivenee,. amount
of punishment received, amount of time spent with parents.

Coopersmith, U.C. Davis -

-

VARIABLES RELATED TO DEVELOPMENT OF SELF-CONCEPT

GOOD SELF-CONCEPT POOR SELF-CONCEPT

Motﬁer with high self esteem Mother with low self esteen

Motherds favorable attitude toward Mother with a prior matriage;
o .
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childbearing and parenthood; no
preferences As to sex of -child;
willingness to accept responsibility
of parenthood.

Being the oldest or only child
in the family.

Pvorental attitudes which give the
child the feelinr of being loved
wanted, accepted, and respected.

T

stepparents,

foster parents,
guardian. ‘

Being a member of a large
family.

Parental stred@s on child's
inferiorities.

Parental support and encouragement.

Clearly defined limits and goals
(nelther a permicsive nor dem8-
cratic family management).

Parental discussion aid reasonling
with child.

Punishment by restraint, denlal, .

isolatlion.

Helatively high demands and expec-
tations for performance.

Deviancy of Nevelopment of Self Concept

Parental coldness and harsh
discipline.

Father®s dominance in child
control and punishment.

Parental domination and/or
rejection.

Corporal punishment, with-
drawal of love autodratic
control.

The youns child is ezocentric and self centered. He Is concerned
To adults the differentis“ion between "mine"” and "ours" is
To the young child, especially if he is
developingz .tore slowly than his peers, this differentiation I's a major
cencept, and- one that must be genulnely feltaif acted upon if an

elf development goals is

with "I".. [
a relatively simple 1ldea.

intera:tion is to take place.

priveleses 4s a group member,
the retarded child.

An important

cor each individual to achlieve his own person
cosnizing his relationship and résponsibilities to the group and his
Such differentiation is difficulty “or

fdentification, re-

Curtis (1964) compard the self concept of the mentally retarded
adolescent with ceetain other groups of varying .mental abllities. He
found that the mentally retarded adolescent had more negative self

concepts and negative ldeal self concepts than any other groups.

The.

rreatest difference in scores on the self concept test was between
the mentally retarded group and the intellectually superlor group.
Phe greater the int:lligence of the group, the more positive was the

self concept.

iigness (1961) also investigated self concept among children of

varyinz degrees of intellligence.,

He found that mentally retarded childre

more ~enerally tend to overestimate success than average or bright )
Bright children tend to rate themselves most hixhly, retarded
Mentally

cnildren.

onildren next himhly, and average children least highly.
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retarded children had less realistic self concepts than bright or
average children. Jelf ratings of mentally retarded children are also
less reliable than those of average or bright children.

Carpenter and Busse (1969) measured self-concept of first and fifth
grade black and white children using a game called "Where Are You?",
which consisted of self-rating on dimensions such as stronz, brave,
well-liked, smart etc. Their sAample of first grade “egro girls reflected
a significantly lower self=-concept than their white female peers. Also
f1fth grade subjects of both sexes indicated a lower self concept than
did first grade subjects. Overall, girls showed a more negative self
concept- than boys,.

7 ———

Brookover. LePere, and Hamachek, working with the hypothesis that
one's self-concept is a factor in setting the functional limits of one's
ability to achleve in academic tasks, set down strategies for improving
self -concepts of students whose academic performance was belleved to
be impeded by low self-concepts. Three different strategles 'iere tested:

a) Enhancement of the adademic expectations and evaluation~ of
parents for their children; *

b) introduction of an "expert" to cémmunicate reinforcinz information
to the students regarding thelr academic ability;

¢) 1introduction of a counselor who holds high expeotatlons for
the students and evaluates them favorably. ,

They found that experiments usin: experts and counselors to work with
students did not result in §ignificant changes in self cencept or acadenic
achlevemnet. The conclusion drawn from this information is that attempt
to induce change in self concept of ability and behavior ‘of students
by persons other than the significant others of those students are not
likely to successful, A counselor cannot be very effective when he s
working agalnst'the parents. Accepting the counselor'’s view when it
differs from the parent's view involves the rejection of parental views-
which is extremely important to a majority of students.’ It is interest-
ing to note that only where there was a significant chanse in self
concept of ablility was there any change in academic performances.

/

Méasu"emént of Self Concqgt

The problem of measurnment of sel” concept has arisen due te thre
difficulty in de“inin~ self concept. Most of the current technliques
for measurinz celf involve self-ratings or self-dessriptlion-, Occasicnally
ratings of an individual by other people such as teachers or peers
are used. One problem of mpeasurement occurs because many investligators
devise thelr own measure of the self, since they have thelr own de-
finitions £6r it. 4As a result, much of the measurement research is
not coaparable, Another problem is that many of the measures are fill-
ed with value assessments so that the chlld feels compelled to answer
in a soclally desirable way. Thse problems should be kept in nind when
reviewiny. the self concept literature.

List of deasurements .
1. The self-Concept Inventory was developed by Sears (1963) for use
with 5th and 6th grade children. It is composed of categorics in
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_The I-R questions are orlented toward hypersensitivity to other

lO.Nﬁgélf-Concebt Méésurement of Ketardates (Guthrie, Bﬁzier,—corlow &

\
v

whirh children spontateously have feelinus and make jud-ments
about thelr own effectiveness and competence. Self ratings
responses provide two scores that are relevant to the self-
esteem dimension. They are SCI: self-satisfaction, and SCI:
comparative rating. Unvorrected split-half reliabilities for -
the two scores arve .94 and .95.

2. The self-Criticism and Ideas of ieferences scales were orsinally
desisned for college men (Sears, 1937). These are both self
rat.ing scales. The S-C questions involve satisfaction with the
self 's physical abilities or achievement in school or soclial
relations, and those which express guilt about certain adequacies.
people's actions or feelings toward the self. The Corrected odd~"
even reliability coefficlents are .81 and .82.

3. The Feminlinity scale was deriveﬁ by revision of the Fe scale con-
tained in the California Psychological Inventory (Gough, 1957) Hi
score indicates high femininity. It is a self-rating scale.

L, The Self-Aggressionh scale (Sears, 1961) contains items expressing
hostility toward the self and invbdves feelings of self-derogation.
It is also a self-rating scale.

5. The Laurelton SeIf Attitude Scale (Gutheie, et al., 1961).

6. The Hostility Scale (Culbertson, et al., 1961) consists of 100

ftems in which the subjects are asked to agree or disagree with
a surgested response to an angering situation,

7. TIne Social Value-lced Scale (Bodduc, 1960) presents 95 situations
in which the subjects are gsked to choose between an alterrative
that reflects social values and one which vreflects personal needs.

8. The Verbal Self-Attitude Scale (Butler, Guthrie, & Gorlow) deals
with discrepancies from what is socially desirable.

9., The Brown IDS Self-Concept Referent Test requlres the youns child
to characterize himself on 1 bipolar dimensions (happy-sad), using
for specific referents: a. how he percelves himself; b. how he
perceives himself to be viewed by his mother; and c. his teacher;
d. other kids.

dhite, 1964) consists of a series of 50 pairs of colored stides,
with the same protagonist throughout (always a woman.). The entire
series was replicated with a new protagonist and a new cast, but
depicting the same need. The subject was agked to choose the slide
in which the protagonist was most like herself and to choose the
slide in whlchythe protagonist was doing the best thing. This
instrument gives two sets of cholces for each subject, a reported
self and an ideal self. ,

11. Lipsitt Self Concept Scale contains a 1list of 22 tralts descriptlive
ad jective  ph@se, each prefaced by, "I am ..." and followed by a U
point ratine scale from "not at all" to "all the time."
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12. The Learner Self Concept Tent is composed of 21 separate items,
Sub jects are shown drawings representing a particular classroom
situation and are asked two questions about them. Responses
indicate either posttive or negative character (ddentification.

13. Developmental Profiles -~ Awareness of self is based on the Human

Development Ratling Scales. This profile indicates self -avareness
of feelings and thoughts.’

1%. The California Preschool Sooial Compéééncy Scale (CPSCS) was de-
signed to measure the adequacy of preschool children's inter-
personal behavior and the degree to which they assume social
rewponsibility and indepérndence. This scale: l. Provides a .

... _relative index of the_chlld's soc1almcompe$enceTﬁpepmiﬁting~com- -
pariscns with children of the same age, gex, and socioecononmic.
status; 2. permits investigation of the effects of envirormental '
and characterlogical variables on the child's development as differing
ages; 3. can be useful in predictive studies of school achievement;

k. can be helpful in the evslustion of deviant groups; and 5. can
be useful as a criterion measu e of the effectiveness of different
interventions at the preschool level., It is designed for use in
evalugping‘the soclal compé&ence of children ages 3 years and 6
months through 5 years and 6 months. The gcale consists -of 30
ltems which are representative samples of the critical behaviors
in the preschool child's social functioning. '

15. The Caln-Le¥lne Soclal Compbtency Scale was developed to provide
a method of measuring the social competence of trainable mentally
retarded children. It consists of 44 items divided into 4 sub-
scales: Self Hédp, Initlative, Social Skills, and Communications.

16. The Thomas.Sélf Concept Values Test assesses the personal self-
concept value of pre~primary and primary aged children.

17. Goodenough's Draw-A-Man Test measures self concept and detects
malad justment in kindergarten children.

18. Preschool Self Concept Picture Test (Woolner, 19<%) measures self
concept, ideal self coneept, and the discrepancy between them. It
ls non-verbal and contains 4 separate but comparable subsets for~
Negro and Caucasian boys and wirls. \

19. The Self Concept and Motivation In&entory: What Face %ould you: .
—————Wear? (SLAMIN)

/ Conditlons to Favilitate Self Concept Qutcomes

-

Since self concept 1is to a great extent influenced by others and
is predictive of school achievement and reading’ability, certain im~
plicatlons car be drawn for the teachers of youny children. Teachers
should be aware of thelr pupils’ self concepts and should proviae
experiences which would encourage each child to bulld a healthy concept.
of himself. -Without a positive view of himself, a child may be success-
ful in the formal school setting. The studies which investigated the
self concerts of elementary school childfen and adolescents indicate
that children who viewed themselves positively, (Jorowitz, 1939).




Jersild (1966) found that’'children have the capacity for under-
standing themselves more than educators have ever realized. He also
believes that the most important dlscovery boys and glrls can make,
s the discovery about themselves. He states that the best way for
teachers .to help children understand themselves 1s for the teacher to
have help to increase her own self-understanding.

Lane (1964) in speakkng of the teachers' impact on the childen's
self concept, says that only as a teacher understands a-child's feel-
ings does he know what he is teaching a chilld. Exposure to materlials
does. not _guarantee learning. A child's feellngs about _adults and
authority are part of his eelf concept. This includes his feelinas
about how much initiative he is willing to take, his extensions of
himself to others, his eagerness to find out things, his sense of re-
sponsibility, and his drawing consclence.

A teacher has limited opportunity to insure a healthy “self concept,
but she is unlimited in'opportunities to relatecto the child in ways
that are growth producing and restorative of an adequate self. Lane's
study indicated over 300 either reassures a child of his worth or falls
to reassure him. The younger the child, the more influence the teacher

has.

Baller and Charles (1961) found that group experiences and the en-

_acting of different roles in social play and dramatization were lmportant
to young children for proper development. They felé that as a child
enacted out the different roles, they learned the responses they could
.make to others and how they felt. In addition and more important for

the self concept, they learned what concept they held of themselves,
which before was unknown to them. Baller referred to these as the
different "me's™. ’ .

1. The me that I see.

27 The mé that others see. 4

~3, The me that I think others see. .

L, The me that I think others think I see.

5. The me that I'd like to be.

The chil? who galins correct views of himself can work through many
of his problems and solve them. Thr-ugh a child's social experience
with others, he:is able to learh whether he is brave o~ cowardly, hand-
some or ugly, quickwitted or slow, ledder or follower, prophct or .
clown and in addition, what 1t feels like to be each. This process
works in a fairly open fashion. Children are honest and they will call
each other all kinds of names and tell\each about .hls behavior. In
latér years the judgements are inferred, but they still operate to
touch and influence the pilcture one has of himself. Thus, the self
concept which 1s central and integrative to the person cannot be.
formulated without reference to social interaction and membership in
groups.

=

Bessell and Palomares (1967) have developed a Human Development
Program for very young children which involves helping children to
develope a sound emotional outlook. A first step in this process 1is.
to help the child overcome his fears about such things as his safety,
his acceptance by others, his helplessness, and his lack of power.

LY
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The objectives of %helr curriculum incluile the achirvement of ilm-
proved socla! interaction skills, velf-awareness, and =mastery. In
tnier program, they use the samlc Clrcle which piats elght to twelve
children and the teacher in a =zmaller (inner) circle with the re-
maining children seated in a larger, concentric circle. The children
in the inner circle partizipate while those 17 the outer tiréle observe.
The teacher introduces a topic for discussion and the group works to-
ward the clarification and analysis of children's feellngs and per-
septions. The program 1s deslened to shift leadership responsibility
ersdually fron the teacher to the children. Bessell malntalins that
the key to successful human relations training s lavolvement. As
responsibility is divided, involvement 1is multiplied. 1In order to :
promote se¢lf-responsibllity, jefinite o6pportunities for this must exist -—
in the classrooin. .
Carlton and Foore (1965) investigated the use of self-dlrectlive
dranatization (pupil's own interpretation of a character in a story
acted out), in 2 reading prosgram “or disadvantaged elementary schcol [
children, on ilmprovement of reading and self concepts. Changes i1
behavior 11d occur and gains in r--1ing also occurred, althov-h the
two were not significantly, correlat-d. it 'mas felt that chi.i-en bhe-
came more adeot a' meetlng tnelr ‘ron needs when they were perhitted
to choose thelr own readlins material, ani that the chkildren we-e hélped
to ':ork and play together, éh?re.have bet.ter opinigns of themselves

and others, and become more stable.

Crawford (1952) deterained ine effect of art experlences on the
self concept of retardates. Creatlve aud directed art experiences '
result in differential effects on personal 4djustment. He “ound tha*
creative art sxperiences aided “he mentully retarded in achleving
better personal adjustment. Observations during the art sesslons also
proviied indications that the creatlive group profited from the art
axperiences in respect to degree of self-expression and sclf-awareness/ |
Judgments of the drawings of the creative group offered evidence of \
tncreace in self concept, self iavolvement-, and over all quality. '

3
In order to facllitate self concept development, a proxram “was set
up in the Orange Publie 3chool in Crlando, Florida. Positive changas
in self-concept, as ezvidenced by data obtalned by teachers and skilled
observers conpletinz adjective checklists, -esulted fron ths following
crogram: . :
- Student activities -~ silhouette drawings of each ch1ld’ we ~e posted
: in the classroom; moving plictures and slide pl-ztures were taken
of crlldren engaged 1n thies regular class acclvities and shown in -
the classroom; individual an. group counseling services sere offered; |
tutorineg was vrovided by sturdent teachers froc local colleres; :
) nearby museums and the Kennedy Space Center sponsorved special
o~ prosrams, * ! '

. ¥
L]

Parent activities - the prosram was explained to parents by a
counselor who_visited -cach home; discussion groups with counselor,
teachers, priﬁb&pals, and parents were héld:; the movies and slides
of the children tere shown a* PIA meetings; visitation of thier
places of employmen% by the &hildren were arranged by parents;
children were accompanied by parents on f1leld trips; ;
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Teacher activities - teachers were trained in the Fland2rs Inter-
rutional Analysis. Procedure from the Handbook of Reasearch on
Teacning, which involves rating classroom procedures and student
involvement; teachers were also trained to use the CarBhuff Scales
for Empathy, Congruence and Posltlve Regard, and Success Promotlion
Scale: teachers were asked to stop at the end of each hour and look
at each student to determine whether the,student had experienced
fallure during the last hour, and if so, to provide some speciflc

L —success experlence during the next hour.

Dinkmeyer (1971} nas said chat, educators have stressed intellectual
g£oals while ignoring. soclal and emotional objectives. It seems that

- the reason this has been.so 1s that the teacher has not ‘be n prepared

fo deal with human feelings in the classroom. Yet, the teacher must
be able to cope with these feellings, and deal with guildance in em-

-pathizing, listening, and understanding the children's feelings, for

develop the posittive self concept—of children.
: et

according to ﬁea§earchldode. a child's developmaht will suffer 1f his
feelings and emotions are ignored, for affect and cognition are in-
separable in ever .learning‘sltuatlion. Teachers must concentrate on
developing humen beings, not just on teaching subject matter. This

i.s the pucpose of educatlon, and. it can be accomplished through planned
experlences that persanallze and humanlize the educational experlence

3.

such as role playlng, open ended stories, and interaction.

Other activities which could be used to develop the self concept
are art projects, informal discussions with the children seated in a
circle on.the floor, literature, music, and socio-dramatic play. The
teacher may want to introduce a self.concept unit such as "Nobcdy Just
Like Me" and ;nvplyevthe children in a discussion of physical déf*erence
in people. The thildren may then make a bulletin board of cut ‘o
pictures of diffefent - fades from magazines. In addlitlon, 1ife size
tracins; or actual photographs may ve nut around the room. Susgested

books ceoncerning the self .concept incluode

No Fighting No Biting : 4
Feelin» Blue

Mommies.are for loving
Frances Facemaker .
Piay with ie

_What- Color. is Love ~\ﬂJ\

My Friend John )
Just Like Me / e
A Bad mz ’ ’ M

The Joy oft Belng Me
The Rabblt Brothers

Goggles
‘ Other su~gestions include the following 1ist 6f methods to help

el

Methods %o Help D:velop Positive Self Concept of Children

4

“l. The child ezxperien~es sucééss at hone, scﬁbol and in play and

academic uttempts.

2. The use f democratic child rearing pracﬁ{iiiL

BN
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a. limit the number of adult imposed prohibitions /
b. ‘accompany prohibition with attractive alternatives |
c. verbalize reasons of prohibition. ‘

. The -child finds .his own identity through identifying with others.

. Develop trust by having consistency in behavior of caretaker.

Develop trust by having warm accepting relationships.

Allow the child to develop independénce by letting him explore and

make his own decisions. Reinforce such behavior. : .

. Permit the child to express his emotional feellings through play.

This increases awareness of personal feelings that the child is
unable. to expfess.

8. Encourage self acceptance and openess toward others by:

a. recogniZing iddividuality

b, listening and‘respecting children's opinion and emotlons.

c. accepting feellngg, aggressiveness, rough tumble play of
exuberant c¢hlldren

d. planning activities that allow child to use his abilitles.

e. allowing opportunities for children to be friends.

9, Help the child to percelive emotlions correctly by being honest with
yourself and child. The child can develop concepts of lnadequacy.
and distorted perceptions of self and world when his behavior and
feelings have become isolated from each other.

10. Set realistic expectations adjusted to the chlldt's ablilityl. The
goals must be in keeping with the work the child can do and an
accordance of the child‘’s concept ef.self. :

11. Provide a varlety of stimull so that the child 1s able to sglect
material covering a wide level of difficulty. <

12. Provide for productive and creative work through role playipg.

13, Provide the child with immediate feedback. This helps the child
to make als won evaluation and allows him to know the evalua*lon
of others. Adult social approval '~ r successful completion of task
1s best.

14. In handling classroom diseipline: 8

a. use'ppsltive—disciplineMkﬁm‘_~;_wﬂff,

b. 1limits must bte clear and realistieg

c. try to let the class design its own code of conduct within the?
classroom limits. : ’ : N

.d. thec teacher should éxpect both limits and code of conduct to
be modified as the class defelops. The child should be able

to make choices appropriate to hts age and comprehenslons.

15. Establish a good home/school relationship so that the parents and
teacher can work together for the good of the chlld.

16. Minimize teacher control and maximize student particlipation. Pro-
vide freedom of choice in edicatlionsl progran. ‘

17. Encourage children to act, behavz, and live in accordance v1th thler °
cholce. . .

18. Develope appropriate sex role identification by rroviding the child 1

|

| e —

‘e .

~N oUW

[ 4

with an a.propriate model imitate.
19. Provide enough adult or peer attention for acceptable behes-lior, -
so that 1t 1s not necessary tec resort to quarreling to get attention.’
20. Prcvide for the child.to see himself as others see nim - photo- o
graphs, video playback technliques, tapes: -
21. Assing the child chores and self hélps to develop a sense of re- :
sponsihility to himself and others. : g

}
!
l
1

Learner Outcome:'Self Concept: To develop awareness of won 1ldentity
in social world.
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Conditions:

4

Learner Characteristics: Ngrmal children aged three to seven.

Situational Variables: Mag'occur indoors or outdoors.

Instructional Strategy I: Developmental
Have children devise and perform their own puppet show.

! &
Content: Puppets and puppet stage. \
Instructional Strategy I1: Directive
Have children sit in large circle. Assign different roles to
several children and provide them with a situation. For example:
Mary = mother
Joey = father
Susie = child
”The child has been naughty and has taken money from mother's purse
without peraission. The father Hes just come home from work. What
do the parents say to the child and what does the child do?"

”

SELF ESTEEM

A

1. Awareness of feelings of personal worth
2. Belief in own abiliﬁ%es and ﬂompetencles (Self confidence)
3. Abllity to solve problems
L, Ability to express own preferences
5. Abllity to accept minor fallures
6. Development of responsidbility and independence
"Self Esteem Ontogeny ’ '
Age B i Behaviqr
3 months Vocalizes and smiles in soclal response, reacnes
— out to grasp objects in environment
4 months Begins to laugp in response to adult activity,
. observes own feet and hands:
6-9 months A Development of strong attarhment to mother
9 mqhths . Shrieks to hear own volce and begins to sec cause-
) effect relationships; beginning of autonomy
10 months Makes detours and solves easy problems
IOa’Z months lesponds to own name; recognizes separateness

from mother and from outside world.
7 18 menths Defends and strenéthens sense of selfl by obtaining
T and hoarding possessions, beginning of bo''el and
- . bladder control thus more independerce

18-24 months © Skill play
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36 months Takes pride in things made, beginning of frelinﬂs
of competence.,

-

L8 months Excessive boasting and bragging abouh self, physicalg

skills and stunting, beginning of peer and teacher
attachment

felevincy of the Development of Self Esteem

Self Concept h@s probably been ro-e confused with self esteem by
theorists and reséarchers than with eny other aspect of the self. In
this work, the difference betweer self concept and self esteem is ex-
plained in the following way. Self concept is the cognitive sense of

" self and involves the individual's ideas about who he is and hgw is

different from others. GSelf esteem is the affective part of the self
concept and lnvolves the individual's subjective evaluat ion of himself,
i.e., how he feels sbout who he is. WcCandless (1973) refers to self
esteem as the value a:person puts on himself and his behavior. It in-
volves how he feels about himself and how he Judges himself in terms
of "eoodness" or "badness". Coopersaith (1969) also deffhes self
“esteem as:'the evaluative demension of the self concept. .

Self esteem is so closely linked to self counept thaf ]oung children
often confuse the truth about therselvz 's with other's evaluaticns 'of
them. For example, children are 6r'ten given such value judgements as,
"you're such a big man!”" This type of feedback influences not onliy the
development of the self concept but also the childi's evaluaticn of that
self. There 1s some ~vidence that ‘self €steem is also related to body
build or somatotype, although this has been a controversial area. Felker
(1968) found that heavy boys reported less positive self cancepts than
aged peers of normal build. liot much is known concerning this relation-
ship in =<irls. However, it is quite reasonable to assume th.®t a child
of poor physique would not receive as many positive reactions from
peers as one of normal bulld. Also the success a child experiences
in sports is deperndent on his b%}ld and physical agility.

McCandless (1973) reports that self esteem is influenced by parental
child rearing p.cctices. There 13 evidence that parents who encourase
the child's autunory and who accept their children will enhance the
development of self esteem in the thild. Dreyer and daupt (1966)
found that kindergarten child whose zelf evaluations, are more auto-
nomous are more likely to:manifest independence, achliefement behavior,
and stable aspiratdion levels than chlildren whose self evaluations are
less autonomous. The autonomous chiidren are also more likely to ccnme
frem homes not characterized by hligh matertal control. Coopersmith
{1967) found that high self esteem durins preadolescence (and pre-
sumably before) was associated with tso basic patterns of parental be-
havipr: parental acceptance of the child and the style with which parents
managé their children's behavior, Acceptance involved paren‘al ex-

.pression of affection. demonstraton o concern about “n. v=~.lems eri~

countered by their children, =seneral harmony within the ¥ ome, friendly
joint activities, and the availability of parents to provide well out-
lined, confident h 1lp for their children when halp is needed. Nanasre-
nent stvle involved such thines zs providing 4 set of clear and falir

rules ani emands, acting firmly and consistently in applyins these de-
mands, and respectfully allowing freedom for children to act. Coopersmith

|
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also Trund thet parents of low self esteem children used thysical
punisnment. and love withdrawal disciulinary techniques more often.
Jrere parents; conveyed to thelr children that accéptance is corditional
on what they do rather than on who they are. olnce parents provide
more feedbarnk te, the crnild durine the early years and also provide
models, “hey have a tremendous influence on the child*s self concept
and self esteem. -

Concerninz self esteem, race, and socloeconomic level, studles have
been done which show that blacks rave a less self esteem than vhltes.
domever, when socloeconomic level is a better indicator than race.

Some recent lnvestigators have fcund a reversal in past trends. White
and dichmond (1970) hetween ecunomically advantaged white and c:2rrived
black 5th grade children. Pallone and Hurley .,1970) found that dis-
advantaged school children reported consistently b’ ,her self esteexn
than their advantaged peers, regardless of race, :ographlical resldence,
orT the extent to which their schdols were racla’ y mixed.

Katz and Zigler (1967) report tha*t childr.. generally become less
positive in their self evaluatic..s with age. Morse (1964) found that
the attitu.les of the pupils about themselves and school become more
negative tetween grades 3 and 5.. However, recovery starts with grade
7 and by erade 11 both self and soclal self are equivalent or hetter .
than grade 3. Morse also reports that the school self seems tc be
more negative than the soclal self. This may indicate that teachers
have ccmmunicited a sense, of personal failure to puplls or that the
sights of the students hate been railsed with rriard to school per-
formances. Also involved may be more -‘experience, advances in cornitive
development, and peer evaluations which produce more awareness of the
child's role in academic Iife. : :

Epstein and Komorita (1971) found that children whose self-evaluitions:
are low or nezative are also characterized by higher anxlety and i -
generally less favorable reaction from peers, and are most exterral in
thier locus of control. There is much evidence to point out that
children with low self esteem are often hampered in academic areas.

Among, educators, there are two different ways of viewlng self (- teem

and academic achlevement. Most early childhood educators argue that

a positive self concept and self esteem are mecessary for successful
academfc achievement. Therefore, they feel early chlldhood prosrans
should be desizned® to facilitate the developement of self esteem.

Others arsgue that 1n order to have ﬁe “ esteem, the child must master
meaningful tasks and e dable to solve Q?allenging problems. Therefore,
the focus of programs should t. ¢1 scoblem solving skills with the
development of sel” esteem as & Ly-produet. Spivack and Shure (1974)
have developed a cognitive program for the development of problem sov
solving skills in preschool and kindergarten children which enables

them to cope better with thelr interpersonal problems that arise during
their day, they will be able to cope better than before ani will mani-
fest this improvement in changes in overt benavlioral adjustmen*. They
feel 4::t in order to achleve this level of overt functioning, developing
children must flirst hgve certain language and coznitive skllls needed

5 =nlve problems, and they must be taught to use these #kills '- solvins
real interpetrsomal difficulties. Their trainine program involves games
and dlalogues between adults and children which teach word concepts
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and develeop conritive skills,

Yrobubly the be-st statement of the relationship of self estee= and
ac4demlc achlevement is tha* thev are closely interrelated ard influence
each other directly. The relationship is also in“luencei hy the
Ind1¥1dual’s experiences of success and fallure., A positive self
conrept and sel” esteem are necessamy but not sufficient for ac:demic
success. Hogers (1961) points out the importance of unconlitional
aczeptacce of the person in orde~ for fselinss of worth and sel: e tn=r
¥~ “evelnp, To enhance tne ~rilu's sel? worth Y~ n, 1t 1s necessury
to convey *o him that he ls an acceptable person althoush certuln aspects
0" his behaql"o may noft be,

vieasurement of Self Esteenm

The majority of self measures for young children are se¢lf report
Inventories: Self esteem measurements involve the child's evaluation
of himsel” n *erms of how well he feels .about himself., There are
very feuw sel” esteem iastruments as such. Most researchers a~e some
“ype of self concept test to measurée sel® esteem. The following 1s a
list of some available ins*ruments most .of vhich have been used wrlth
the school ag’ d child.

1. Childrens's Self Soclal Constructs Tést(CSSCT): Preschool Forg
Self Esteem Subtest - by B, Long and E, Henderson. This is
self report nonverbal, projective technique. Self esteem 1is
essessed by having the child respond nonberbally by pointing
to or pasting a circle representing himself next to other
symboXs in a plcture presented to him.

2. The Osgppd Semantic Differential - this instrumeat involves
responds to a siven stimuius throush marking twenty-one sets

: o” adjactlves scals. On each scale, the child makes a ~heck
mark to indlcate his postion between the %o objectives., This
method 13 designed to reduce -defensive responses ("make mysel”
1R ok xood") and s*% the s=ume time to avoid differculties cf
scorins “ound in the projective deviges. .

3. The Self Esteem Inventory by Coopersmith - this contains 58
1%ems, and “he child makes a check mark in response Lo =ach,
or axample: "Ther- are lots of thinss abont l1lke me

unlike me mys«1f I84 chnage 1 I could."

~ U, The wSort Technique this is method of quantifyling % e self
attifude i1 which the child 43 presented with a set of state-
ments priated one to a card. e is required to aransze the
stitement 11 a3 normallzed distribution according to a =nlevant
crireris, such as th: extent to the statement de-cribe wimnsel’,
The method hypothesels the abllity to measure In stardardizeqd
“orm the self image by means o° a self sort and the 1deal-~
indve by measure of an ideal spot. The r-latlionship between
the two sorts yellds an index of 3el“ esttem basdd upon t.-e
sel” concept. )

Conditions to ~acilltite the Developemtn of Selfl Esteem

Yne of the test 7ways for a teuacher to promote self esteem iz by
providlar cuccessful experience, Oppértuﬁitigs for problesm solving
will help to enhance the child's’feelings of competence, Coopersmith
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(1461) gives some common-sense (no empirical evidence) pressriptions
Lo building self-esteem in the classroom; providiing success experlences;
individualized insfruction; positive expectations of each child; pro-
viding defini*e; attainable and supervised gouls; se"tling reasonable
linits of acceptable behavior; treating each child with atten“lon and
respect. Self-concept can be ralsed by non-acadenis means ani then
directed towards academlc skills. Actlivities that provide internal
feedback (rather than relying on the teacher) are suzgested- prozrammed
materials, arts and crafts, dramatlics. ’

Bohtrell (195%) listed ways that a teacher could help children
to gain self-esteem ani improve thelr self concept. She lists seven
sugzest lons to the teacher who wished to help imporve children's self
concept and learnings: R

1. Help eaJh child feel wanted and liked. Thls alds in satlisfylng
his need for status and approval. '

2. Provide opportunities for seif helop through dlscussions or
dtramatizations so thattEW1ldrenkhave a chance to practlce and
apply thelr knowledge to themselves.

3. delp puplls evaluate themselves. This 1ves then a chance to
talk and think objectively about themselves, thelr work and
their work and thelr progress. it gives experlence in emotional

securtity. ) .

L., The teacher's role should be *o clarify and gulde rather than

tell or dictate.

Purkey (1967) reviewed the {findings of a number -of researchers and
mmde common-sense predictions of classroom procedure. which should en-
hance self concept and self esteem. He found _that one of the nost
imporfant characteristics of a helper 1s hils attitude toward the people
he is trying to help. A personal soncern with the people wlth whom.

he works as worthy ani dignified Auman béings is nécessary. ''hen students
reel] that teachers walue them, they are likely to value tremselves,

lherr 1s correlation between positive relatlionships between a learner-
ceniered and supportive group atmosphere dand positive attltudes towari

rhe self. Self Cmcpet correlates to the degree to which teachers are
calm, acceptant, supportative, ari facllitative. There are regatlve
correlations between self concept and dominative, threatening, grim

a1 sarcashic teacher behavior. /

rurkey's su-zestions for teachers are to provide success experience
detonstrate falth in the student®s ability to achleve, and polint out
areas o acromplisnment rather tran focusing on mistakes.
Through a developing sense of stl, (Kuethe, 1768) a crild beglas 1
to belleve he L& capable of <ood work and zertailn skills. Teachers .
can help ‘:nildren imporve thelr self concept by providing them with 1
feedback about themselves; thu,, lesding them to correct answers for
situaticng., o matter how long,a child practices some deslred activity
he will not improve unless he gé{§ definite feedbhack. When chlldiren '
tave st sel? or ego In a situatlo they are highly involved and ntotivated .
“o0 work for sit)sfactory conclusions. With sucr strons 1dentificatlions }
any fallure, 1s !iken as personal fallure, Thus, when teachers en- j
cough heavy 1involvemnent in a task, they hav:- an obligation to insure j
that trne cnlld meet some success, Teachers should not encourasge children 1
:\
|
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to take a personal stake in everything they do.. The aeveloping self
concept :ust be considered and protected. :

Norma Handolph and William Howe (1966) in a prograum of Self-Enhan:ing
Education found tha' students feel strong and worthy if they have the
help of parents and teachers and that this in turn leads childfen to
have higher euchlevement by gettia. them involved in solving their own
problems. Unproductive achievement and conduct is the result of low
esteen of oneself. ‘This report, based on the work of 200 teachers and
6000 voungsters show that the most effective way of developing stronger
motivation, nigher achievement, and socially productive behavior 1is
by improving the self-image a child has &nd by developing, increasing,
and expanding self-esteem. This is done through twelwve specific pro-
cesses In which a child is gulded to become more involved in his owm
education and development. These twelve self-enhancing processes are:

Y P

1., Problen solving - confronting children with theilr problems ard

giving them the responsiblility for solving them.

2, Self-management to initate innate power within.

~ 3. Changing negative reflectlons to positive images through helping
children to overcome tne perceptions “hat children have of adults
who see children as weak and unworthy.

4, Building bonds of trust through risking confrontations of feel- |
ings in order to make cammunications nlear, |
‘Setting limits and expectations that are stable and aceeptable., |
Freeing and channeling erergy in productive ways. j
Breaking patterns of unproductive and repetitive behavior. |
Chanaing tattling to reporting.

Developing physical competencies to enable children to overccme. }

low self-esteem that results froe thelr concerns over inadequaciecs,

10, Making success inevitable.

Il. Using self-evdluation with children to overcome thelir impression
that evaluation is centered In adults.

12. Brealting curriculum barriers so that children can move at *heir
own rate.

O O~ O\

e ® © e e

Learner Outcome: Selt Esteem: Io develop ability to express own pre-
ferences-.

Conditions:
Learner Characteristics: All chlldren aged two to seven

Situational Variables: Classroon which contains large varlety of
multisensory cognition centers.

Instructional Strategy I: Developmental
Allow children to choose where they wish to spend their tine as
lonp as they do not exceed the maxium number at each center.

Content: Provide a large variety of learning centers such as frults,
(sctence); countin~ beads and seriarion materials (math); house
play area; awiition area (phonogranh or cassette); ete.

Insttuctional Strategy II: Directlve
Gilve children a cholce which allows them to exp-ess a preferance.
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Examples, "Do you want orange julce or apple juice?"™ "Do you want to
paint or play at the -rater table?" "Do you wa.i% a red crayon or sreen
crayon?" "Do you want to work a puzzle or cut and paste?"

IDEAL SZLP

fdeal Self OQutcomes

1. Aawarenes—- of ideal self- "the me I'd like to be."
2. Abllity to describe ideal self.

3. "Ability to set goals for what child wishes to become.

Helevancy of Ideaf Self)
i

Ideal Self is the "me I'd like to be®. It represents the sel® whizh
the individual aspires tc become. "It 1s the self as one would llke
to s.e himsclf in hi- best moments. Idenl sel® involves the individual's
higzhest aspirations and goals which he holds for hlamself. The concept
of ideal self arose fron the work of Freud and his theory of personality
(14, ero, superego). The superego, according'to Freud, is the last
aspect of personality to develop. lt represents the traditional
values a2 d standards of soclety which the child learns firs% fro- his
parents. 1t involves the parental "do's" and "don'ts". Freud saw
the superezo as composed of the 1) consclence and the 2) ego ideal.
the 1deal self then involves what one considers to be good. Sc¢ w~hen
one lives up %o his ideals, then the ~onséience takes over to reprimand
the self for being "bad".

Alfred'AdIer (1927 ) one-time assocliate of Freud, was in“luenced
by *reud. Ihe major points of Adler's individual psycholoszy a-e:

1. 2he basic dynamic force behind human activity is strivirg fron
a feellng of inferiority towards superiority. Adler pluces
particular emphasis on organ inferiority, a motivatinz “orce
because of compensatio s; the striving to maintain the Pqullibrlum.

2. Striviqg‘?eceives direction from the self-ideal.

3. The self-ideal or goal is largely unconscious and ot understood
by the individual.

L, Ihe goal becomnes the final cause and provides the key for under-
standing the individual. .

5. All psycrolo.rical processess are consistent with the voal (self
imaze). J3elf-consistent perscnality structure is czlled "style
ot life" by aAdler.

6. Tne apperceptive schema, a1 individual's opinion of himself
ani “he world, influences every psychological process.

|
7. trve individual cannot be considered apart from his social !
situation; all 1ifé probleus are soclal problems. ‘

Adler saw tve individual as striving for superiority or stririns to

)

ERIC A0 R Y




realize the ideal self, e has -uch in common with the humanists such
as Yaslow and lorers who call this process self-actualization. Fowever,
daslow and 1orers see the individual as consclous of fhe ideal self
which represents a goal to be attained.

+

A\

o

“Most of the research on ideal self anlees,khe investigation of
the discrepancy between real self and 1¢9al,self in adults. A discre-
pancy scores is found by measuring perceived selfl (real self) and ideal
self and takinx the difference between the tWo. There are a few studfies
with children and implications can be made abqut children from the
adult studies. Some people such as Rogers believes that as the real
and 1deal selves become convergent, the person is much better adjusted
and happler. Kayz and Zigler (1967) take a different view which will
be explained below. In a study of male high schogol junliors, Harlon,
Hofstaetten, and -O'Connor (1954) found:

1. The correlation between the self-concept and, the ideal self
tends to be positive, )

2. Self-Ideal congruence is positively related to total ad justment.

3. I.Q. and age of the subjects bore no significant relationship
with self-ideal congruence or measures of -adjustment.

L4, Maladjustment does not necessari}y require self-con ept‘to be
negatively related to the ideal =self.

Bruce (1958) studied self-ideal -discrepancies for sixth graders and
found that children with large discrepancies were significantly more
anxious on the children's Manifest Anxiety Scale and vere rated by
obsgervers as being significantly less secure. Block and Thomas (1955.)
provided eviderce that people with small discrepancies may be just as
maladjusted &s people wi-th large: d:iscrepancies._ They found that the
people in the middle who have meitherw high nor low congruence hetween
perceived self and ideal self are better adjusted. Martire (19<6),
using male college students, “ound that the discrepancy between *the
self-ideal and self concept was correlated with the dmeasuremsnt of
need achievement had a significantly greater discrepancy between their
self+ideal and self ratings.

Acterback and Zigler (1963) employed developmental theory and
found that realideal~self -discrepancy was positively related to- the
fmdividual®s levrl of maturity. They safd that the -higher the maturity
level, thre greater the individual?’s capacity for inco~porating social
demands, mores, and values, Also, they cite derner and Plager, wro
nave discovered a greater degree of cognitive differentldation at higher
levels of development. ‘'he more mature infividual -should use more
categories and make finer distinctions within eachk categoyy than the
less mature person. Kayz and Zigler, (1967) assessed real-self, ideal-
self, and social-self perceptions of fifth, sighth, and eleventh grade
children and found that self image disparity (real-ideal 4iscrepancy)
1s a function of developrental Zevel due to two factors which indrease
with maturity: 1) capaclity for suilt and 2) ability for cogritive 7
g3 fferentiation. Tt 5, self image disparity was found to be positively
related to chronological age ani intelllsence. Kkaly and Zigler refute i
the position that large real-ideal-self discrepancles indlcate maladjustments
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i (/“\\, olds. A child is presented ten plates wltn palred pictures

They argue that discrepancies occur a8 a result of maturation and
capacity for cognitife differentiation.

-

Mezsurement of Ideal Sef% '

L

Most measurements of 1deal self use the same test for self roncept
except that the person is asked to go through the same items indicating
how he would like to be %ideally". . For a discrepancy score, the
difference is taken between the scores for the percelived self and the
ideal self. Following are a few of the measurements which have been
used %o assess ldeal self: !

1, California Test of Personality - Q sort

2. Gutherie, Butler, Gorlow, and White (19%4) devised\anlideal .
self, test to be used with retardates. It consists of a sernles
of 50 pairs of colored slides with the same protagonist through-
out. The subject is asked toschdese the sllide in’ which the
protagonist was doing the best thing.

3. Katz and.Zigler (1967) have devised a questionnaire of 20
.statements some of which wers taken from Coopersmith's (1959)
scale of self esteem. Response alternatives were phrased *I
would like this to be very true of me". Of course, the child
must be able to read in order to take this type of paper and
pencil test. . ’

4. Preschool Self-Concept Picture Test (PSCPT) - (1966-68) by
R.Woolner. This test was designed to be used with 4 to 5 years

representing characteristics that preschool children recognize,
such as clean-dirty. The child picks the person In each plate
- that he is and the one that he "would like to be.”

Conditions to Facilitate the Development of the I@eal Self

The teacher plays a speclal role in the life of the young child.
At first, a chtld"s i1déal self involves wanting to beé Yike hls parents. A
As he moves into the social world, he may aspire to be like his teachers,
then famous people such as presidents or movie starts. As an iddividual
matures, hi's ideal self becomes more abstract in the form of a list
of desirable attributes rather than a signle person. The teacher then
is an important model for the child and he or she- should be awvare of
the iInfluence he has on the child's formation of an ideal self,

There is no specific program designed to foster developrnrent of an
idenl self. However, the activities which have been suggested for the
development of the self concept and self esteem will apply here also.
The teacher may wish to stimulate discussions of people the children
weuld like to become most 1like. Units on people 1in the community and
various social roles may also be introduced for discussion. Children
may went to investigate the role of conmunity helopers such as postmen,
doctors, nurses, teachers, etc. The Maglc Cirdle is also & valuable
program for self development, ‘

Learner Outcome: Ideal Self: To developrawareness of "the ne I'd ltke
tO be"o . I

Conditions: — \
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Learner Charactersitics- All chlldren aged two vo seven.
Situational Variables: A classroom setting : -

Instrustional Strategy 1: Developmeptal
Read the children stories about heros, famous people, rconmunity

helpers.

4

Instructional Strategy II: Directive

dave children cut and paste ra razine plctures of community helpers,
or persons they wculd like to bte like., Lead them in discussions

of the characteristics they would like to develop.

) L

Content: Books and nagagines.

‘ ) SOCIAL tOiaL S:LF

»
/7 Social Self #oral Outcomes ' .
N
Abilify to interact with others.
Social attitudes - frie“dliness Lo peers.
Interest in welfare of others.
Sense of justice, cooperation, tolerance, honesty, lack of prejudices.
Ability to see value of mistikes.
Ybility to see basis for decisions 12 value judgﬁentg.
. Ability to make value judpments.
. Ability‘tto delay gratificatlon.

O DA £ 0

Helevéhcyio? Outcones for Social Self rioral

McCandlless (1973) defines morality in tvo vays. ilorality is
Yo lopaent, “ormulation, an? expression of inten®ions or consclience
that are internal and that ‘focus a persons outlook on life. The
sacond definition 1is adher~nce %o sécial norms and resporsibilltlies.
“orality also involves the direc* representation of a person's personal
noastrurtion o° social values. YcCandless lists four characteristic
ways of behaving morally in a detocratic soclety:
1. The individual conforus bmhav*orallv within sensiole limits.
2. The 1adividual percelves authority as heing rational and
essenblally well disposed toward all members within the
socliety, ianluding himself, ang behaves “oward authority a"”ordlnt
3. the individual is ablr ¢ Lahibit his Lnpulses when necessaey
or desirable and %o postzone immedicate gratifization for tbe
sake of later, more Limporftant or zreater satisfactlons.
L, The individual is roéiprocal in his orientatlon. e ks con-
siderate of others, respects their feellqu, and wishesd justlce
done for thet as well as for himself.

There a~= three asjor philosophi 4l positlons concerning moral
irvelopment. The flrsh 1s that of orglnal sin wnich views nan as
insately evil., It 1is inrouzxh soctetdl and rellgious rastrictions tha*
man's bisizc instincts are held 1a zheck. “reudlan psychoanalyslis
emplnys =ne assumprion of orrinal sin. Tne superego mus® holtl i1 check
tqe destructlive laupulses and desires of the 1d, The sercond view of

L3 !
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man is the assumption of innate goodness often termed the "fallen
angel" view. According to this vééw, man ls born with a gooda character,
which 1s consequently corrupted by an evil soclety. Rosseau held this
position as do many humanists. Plaget and many of the cognitlve- P
development will move from £his point of view. Given a nroper env1r01men.
development. will move from a lower tc,a higher more advanced state.

The third position is exemplified by the tabula rosa viewpoint. Man

at birth is a blank slate =~ neither good nor bad. It is only through
experience and'learning that character is formed.. The 1earning theorists
adopt this;peutral viewpoint. : N

.

Both the oqlginal sin and the tabula rosa Yiewpoints have stimulated
trailning programs in moral dévelopment; original sin programs try to
keep the person from committing immoral acts., tabula rosa programs
concentrate on the importance of learning\for shaping moral development.
The cognitive developuentallists do not propose tedching moral develop-
ment,, They see it as a process of maturation which occurs as a result
of age related experiences and environmental ‘interactions. Plaget
and Kohlbe] g have done much work in this area and emphasize the develop-
mental as process rather than productg They have lnvestigated the hlgher
mental trocesses and thought structures that underlie moral judgments
and moral behavior. They emphaslze the importance: of cognitive processes
+6 moral development and both propose stages of moral development in
. which each stage is viewed as being integrated into the next and re-
placed by ft. Also the individual must pass, through all the preoeding
srages before he can move on to the next one-. i

Piasge't (1932) sees the assence -of moralffy in a goncern for reciproci*y*
armd equality amony individuals. Plaget sees a developmental shift in :
moral development from respect and submission to authority, to self=:
government and control. In order to study ‘this shift, he investigated:

. the atfitudes of different aged children toward the origin, legitimacy
and alterability~of the rules in the game -of marbles. He also used
the technique of telling stories about persons who committed varibus
transgcessione and of asking children such questions as why the acts
are wrong and which of two acts 1is worse., Plaget came up- with two
broad stages of moral development. The first stage has been called
the stage of moral realism, morallity of restraint, or heteronomcus
morality. In rhis stage the child feels an obligations to comply
to rules because they are sacred and analterable. He judges the
rightness or wrongness of an act on the basis of the magnitude of its
consequences, the extent to which 1f conforms exactly to established
rules, and whether or not it elicits punishment (Hoffman; 1970).
During this stage, *he child believes in immanent justice.

Piaset's second sfage of moral development Is more ddvanced and
has been termed the stage of autonomous rnorallty or morality of "ooperafinn
or reciprocity. The child views rules as flexible according to mutual
agreement and ‘ocuses on the intentions of an act when makins judments
about right or wrong. The child also view punishment as being more
related to tae actual act rather than as being arbitrary. '

Plaget poln*s out that parents can help the chlli toward moral
aut.onomy by treating him in a more reciprocal fashion rather than in
an authoritative.way. This also applies to teachers and anyone clse
dealing with young chilGren. Plaget says:

Ly -
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" In order to remove all traces of moral reuallsm, one must place
oneself on the child's own level, and vive him a feeling of e€ynali:;
by dayins stress on one's own obligations and one's ow . defictencts
In the sphere of clumsiness a1 of untidiness in general (putting
. @ away- “oys, personal cleanliness, atc.) in short in all the multi-
farious .obligations trat are so secondacy for moral theory but sc
all-important in daily life {perhaps nine-tenths of the commands
ziven to cnildren relate.to these aaterial questions), it is'quite
easy to draw attention to one's own needs, one's own dlfficultles
even one's owi blunders, and %o point out thelr cohsequences, thus
crratiniz an atomosphere of muhbual help and understanding.
In this way tne child will find himselfl in the presence, nof
of a system of commands requiring ritualistic and external obedlenc
but of a system of social relations such fhat everyone does hls
best to obey the same obligations and does s8> out mutual respect”.
R .

. H :

Accordin- toiHoffman (197091 the "escarch ln%o piazet's theory in- -
dicates certain age trends in Western countries. These trends include:
relativism of perspectives (versus absolutism): objective view of punis
ment (versus irmanert justice); intentions (versus consequences): re-
stitutlive justice (versusxexp;atlve)1 and conformity to peer expectatior
(versus obedience to adult authority). . Lo

Kohlberg (1958) has extended Piaget's cognitive-developmental eppros
to morsl development. HissYeseirch is based on case studles of boys :
Trom 10 to 16 years of age. He asked them questions concernming hypothet
moral dilemmas in which acts of obediénce to laws, rules, or commands:
of authority conflict with the need or welfare' of cthers. Kohlberg
has ‘proposed three levels of moral development with two stages per
\\\\level. Kohlberg's level -of morality Includes-:

\\ Stage | Behqvior
,‘\7 - R —_— 7 - - T
Preqoral v
1. Punishment and (ages 4-6) Obeys rules in order to
obedlence orientation. avoid punishment.
> 2, Malve fnstru-mental (ageb- Conforms to obtaln reun+ds
8) hedonism.. to have favors returned.,
Level II: d¥orallty of contentional roiee-conformrty . ’

Stage 3. "Good-boy'" morality of main- Conforms to avold dls- :
taining zood relations, approval, dislikes by others
approval o others (ages 8-10) ' :

Stage . Authoriiy malintaining Conf'orms to avold censure

norality. by legitimate authoritles,
‘with resultant cuilt.
‘hevel I1I. sorality of Self-accepted moral . .. : . h
pria~iples . :
Ctage 5. dorality of contract, of . Conforas :o?maiﬁ;}&n the,
\ h bs .
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l democratically accepted : spectator judging in terms i
law. - . of community welfare,
Stage 6. Morality of 1individual Conforms to avoid self-
principles of consclence - - condemnation.
(adults.)

‘ Source: Kohlberg, L. The development of children's orientations toward
a moral_ order. l. Sequence in the development of moral thought.
Vita huma -a 6: 11-33 (8. Karger, Basel 1963). (Adapted from
_Hilgard, Atkinson, and Atkinson Introduction to Psychology,
5th edition, 1971,78.)

Kohlberg views meral development as a movement froan one moral stage
" to the next as a result of cognitive development. Rest, Turiel, and
Kohlberg (1969) have found that children tend to prefer morai state-
ments at a level above thelr own level rather than below indicating

y "an upward movement in moral development. A program based on these
findinrs and Kohlberg's work has veen devised to be used with young
chiidren.- It involves presenting the children with certalin moral
delimnas and stimulating discussion about them. ’

There has been* : ~at deal of resgarch in the area. Following
are a flew of the maj. ‘ndings. -
Hoffman (1963) found support for-the following:

i. A moral orientation based on the*fea?~of—external detection
and punishment is assoclated with the relatively frequent use
of discipline techniques involving physical punishment and
material deprivation, -or power-assertive disciplinc.

2. A moral orientation characterized by independence of -external
sanctions and high gullt is associated with relatively frequent
use of novpowe ‘-assertive discipline, sometimes called

o psychologica}. indirect, or love-oriented discipline.

McCandles- (19 63 reports that social ~lass 1s related tc moral ‘
developnent. Amogg other factors alsc welated are these: 1. iaternal
power assertion 1s negatively related to moral development; 2. maternal
but ot paternal, inductive techniques are positively related to ad=
vanced moral development; 3. affection and nurturance seem to accelerate
moral development. Perhaps-this 1s because these tralts create a
climate in which the child is likely to attend positlively to the parent's
modeling and tutelage; and 4. High levels of parental educatlon (a
faforable eavironient {or cognitive devélopment) acceleraté moral ~
development. !

(o]

Induction is the type of discipiine technlique most _conduclve to
moral development. Other-oriented induction ihvolves explairiag to
the child the consequences of his act as it affects others such as,
"When you call Johnny & &ummy, you hurt his feelings." This type of
reasoning helps lead the child out of his egor:ntric viewpoint.

There 1s evidence that identiflicatlion is involved in moral - :
development. Frued postulates two types of identification. Identifjcatrog
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with the agnressor occurs when the chi‘d assumes the characteristics
of* 8. punitive parent because he is fea.ful of that parent. The other
type is called anaclitic ﬂdentification baced on the child's fearful-
ness tha*t he “i1l lose parental love. He thus assumes the parent's
characteristics so tnat he will centinue to receive parental love.
lhe c¢n1ld's admiration and striving to be like the parent is an im-
portant aspect of socialization.

Bandura (1967) has done much research in the area of im‘tation and
noral development. He says that identification and iritation are the
same because they both irvolve reproduction of specific behavior of a
model, Bendura states that through imitation and observational learn-
ine, the child becomes able to control aggression and other impulses.
Bandura, Hoss, andi Ross (1963) employed nursey school children to view
ageressive adult models. They found that the childreh who had. observed
the aggressive molel punished ex-tbited less aggression than children
who saw him rewarded. This finding was replicated by Bandura (1965).
It appears that observing an aggressive model being rewarded has a dis-
inhlbliting effeect on aggressive behavior, whereas witnessing the model
being punished neutralizes the disinhibition and returns the aggression
to baseline level. ’

Corgerning resistance to temptation, Walters, and Parke (1964) put
6 year 614 boys in a situation where.they were told not to play with
some toys which werve vresent, They were shown filams 1n which a young
bdy was also prohibited from playing with toys by his mether. The
child was either rewarded, runished, or nothing happened. Then tae
subjects were left alone with the forbidden toys. The found: 1; the
subjects who observed the model punished deviated less qulckly, less
often, and for a shorter period of time than subjects in the other
condtttons; 2. the no-conseguence condition resulted i1 as much
deviation as the model-rewarded conditions. The ccweluslon of this
study Is that “he effectiveness of a prohibition may be reduced by
exposing tne child to a model performine the prohibited act: the re-

.duction is temporary if the model is subsequently punished.

nischel (1965) investigated deferement of gratification 14 children.
He2 found thnat delay responses tend to increase with age and can bhe in-
creased by decreaSine the delay interval or ralsin.: the probability
that the delayed chelce will be forthcoming., However, delay of
zratiflication s noft a moral development characteristic becanse it re-
11tes to s=1f gain. It is thouzh positively related to other moral
beraviors such as resistance to teémptation.

R o e

ment as a unitary process. The social isarning theorists, however,

see moral developme ‘t as a result of discrimination training in which
fone responses become inhibited and others elicited in he presence of
certain s%imull as a result of reinforcement contingencies. The best
2xample of this is a study b’ Hartshorne and May (1928). They found
tran honeaty in dQéidren depends on the particular situation in which

a child finds rigsedf. In ol ar words, nopnesty s not a stable, con-
sisteat.conaracteristiz. They found that \cautious cihildren cheated lesg;
cheatin- ius more freguent in classrooms yne\~e peers d.ox ot disapprove
of 1t; ani n11dle class children cheated S than lover class children.

\ by
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In summary, the freudian and Plogetian approaches view moral develop-




© . is the fallure of the self to become totallly differentiated. It apprears

L

I+ is possible that both approaches may bgwggggﬁggﬁggg;gin“mgxalm,“mm,ﬂg;‘,7

development, For example, the young ¢hi1d"s development can be com-
pared to rote learnihg of specific responses in specific situations.
When cognitive medication becomes possible at about age 4 to 5, the

child begins to geneealize on t.e basis of conceptaual slmilarities.
moral development is so complex that one theory would be inadequate

to explain tb.

Deviancy of Moral Development

i

The literaturé concerning problems children and juvenile delinquents
i{s so vast tahct no attempt will be made to summarize it here, Deviancy
.of moral development or "immoral behavior is highly correlated with
early soclal deprivation. One possible explanation for moral deviancy

that many deviant children who have been socially deprived fail to make
an anaclitic identification (based on ID with the love object.)

e .

Characteristics of the azocial or delingquent perscn includes:

1. A marked deficeincy in emotional development. This is re-

presented by shallowness of affect, an lnablility to feel love,

or an affectionless personality. This type is inable to

form lasting relationships with others. Contact with others

s on a superficial level. '

The individual I's much less able to control his won impulses

than are other people. ) ) .-

There is a lack of sense of guilf or lack of conscience.

The child has:-deficliencles in undersdanding causality -and time.

This may be evident in such simple skills as knowire the date

or the timé. More specifically the child lacks the ability

to foresee the consequences. of his actions and the ability to

profit from his uwn experiences. . ) .

5. Thers seem to be déficlencies in percelve the world. It Is

difificult for the deviant child to assess his Tole in a socdal

sithation.

6. Thq deviant individual suffers from the absence of certaln early
-experiences crucial to development. [

/
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These,éxperiences are often expressed as developmental needs such
ns the need for love and the need for security.

Early emotional deprivation seems to be damaging to the for-ation
of a love bond whether with the nother or with a mother substitute,
The assumption here is that the child'has\@issed the fiirst basic love
experience does not learn to lcve other people. The mdther or mother
_.Substlitute not only supplies love but also sensory stimulation in the
form of feedinm, cleaning, playing with, talking to, and cuddling the
child. These activities provide the necessary stimulation for per=-
ceptual development. Also, early sensorlmotor activities have an
important role in the earliest stages of concept formation. Deficlency
of sensory stimulation may lead to defects in the conception of o
casuallty nd “ime. *t may also lead to lmpairments in the child's verbal
development and hils power to reason.

\
Durine infancy the cnild learns to differentiate "me"™ from "not
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SIS 7% L) A7 ale@ dexel ops the-eoncept of objebtrand Feia%&enshrpSvaAebﬁed~emw~
atien the.child is d prived of experiences whlch enhance this develop-

ment his sense of nlmself as an identlity and his perception of the

validity of other people's existeance are impalred.

'ne ego 1s formed durlng infancy and serforms valous ego functlons
such a3 cognition, perception, voluntary movement, reality-testing,
ani 2ontrol. If the ego is impaired as a result of soclal deprivatlon,
then there willl be defliclencles in these ego functions aad the indiviidual
will have poor ego controls, thus poor moral development.

Measurement of Moral Development

Assessment of moral development has mostly involved observational
techniques and subjective reports. In the young child, the level of
moral -development may be ascertalned by appllcation, of Konhlberg's
stages through Antroduction of dilemnas (sce Kohlberg and Turiel, 1971).
‘Other measures include the following:

1, California Preschool Social.Ccmpetence Scale (CPSCS) 1969~
measures chlldren's interpersonal behavier and assumption of
soclal responsibllity and covers such things as sharing,

hhelping others; and accepting limits.

?. Detroit Ad justment Inventory (DAI): Deta Form, 1940-195l-
measures a child's soclal skill develcpment, emotional adjust-
ment, and elthical adjustment.

-\ 3. Dunnington Sociometric Status Test (1959) assesses a chlld®"s
) sociometric or soclal acceptance in &, groups.

4. Social Eehavior Checklist by Ogilvie ani Shapiro - assesses
soclal competence in younz chlldren. N A

5. Social Value scquisition Battery.by Scott (1969) - measures a .
child's perception of cultural value expectations, his con-
formlty wltn those expectatlons, ani his internalization of
three cultural values - self-reliance, cooperation, and com=
pliance. :

6: Socialization/Scale by Bonﬂarito - measures social ad justment
within the classroon concerning patterns of agszression, soslal,
malad justment, educational malad justauent, and internal unhappiness.

7. Starkweathef Soclal Conformity Test - a color preference test o
to measure soclial conformity. ’ :

8. Stevenson Behavloral Unit Observational Procedure ~ this observa=.
tional technique measures social behaviors such as social :
antic*pation. soclal zortrol, respoanse to control, initia“lon '
of ageression, friendliness, contact with adults, and mroup

" sltuation.

9. uffective Situations Dmpa’hv fest, by Feshback and Reshback-
neasures expathy expressed by the young chili,

‘ 9
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~—~ - - 10. -Borke-Empathy-Test----thils -gemiprojective technique measures -. -0
a child's degree of empathy. )

11. Generosity Test by Rutherford and Mussen - measures the generfsity
of a .child in a structures getting.,Each child is placed in
a situation where he can assign cafidy to his peers or keep it.

12. Helping-Behavior Observatlional Sysgem, by Clapp~ measures help-
ing behavior displayed by a child.

13. Mischel Technique- measures the child’s ability to dealy
gratification.

-

14, ummery Scale of Ascendant Behayior- measures soclally accept-
able and unacceptable ascendant behevior; ie behavior by which
an individual attempts to acquire or maintaln mastery of a
soclial situation.'

15. Picture Story Measure of Kindmess Concept by Baldyin and Baldwin
measures a child's judgement of kindness.

1€, Resistance to Tempation Measure by Burton, Allinsmith, and
Maccoby. ’

 conditsons to Fasilitate loral Development

Theré have been very few structured programs to facilitate moral
development in the young child. Yoral development ‘has mostly been
trained: through- informal means such- as- punishment -or value judgments
passed from the teacher to the child. Whether thgy reallze 1t or not,
teachers are involved in moral -education. When the teacher attempts
to control such behaviors:as -cheating and aggreselon, they are making
value judgments and passing these -on. to students. :

1+ Among the few structured programs 1s a filmstrip series by American
Guldance Assoclates based -on Kohlberg®s stages in ‘which children are
presented with certain every day moral delimmas and aré asked to make
value judments. According to Kohlberg, this program is more beneficial
when children from various lsvels of moral development :are grouped to-
gether because moral development invdlves. an upward advancement to a
_htgher stage. Therefore, chlldren who are at lower stages ca= benefit
from reasoning of those at a mora advanced level.

Another program not quite as good bu "hich can be used to promote
general socizal developmen®t 1s the DUSO program. DUSO, Developing
Understanding of Belf and Others, 1s a program of activities, with an
accompaiying kit of materlals designed to -help children to becomve more
avare of the relationship between self, other people, and deeds and
goels. To develop a senslitivity to the causal, purposive, and con-
sequential nature of behavior. To develop a positive self - lmage.

DiSO is structured for use by all abllittles, pre-school through
grade three., It is also to be used by the regular classroom teacher
on a daily basis through one full year. Alternative plans may be used
by the teacher also.
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‘wngm_m"mﬁggysJypnsHQ;JLJQ1g¢4gsugne_*sea including role-playing, . puppet .
p*ay. goup discussion, music, art and supplementary reading sugyes*ionc. .
Extensive use 15 made of listening, inquiry, experiential and discussion
approaches %o learning.

The program is organized in“o elight units or Ehemes:

I. Understandines and Accepting Self -
II1. Understanding Feelings
III. VUnderstanding Others
IV. Understanding Independence
V. Understanding Goals and Purposeful Behavior
¥I. Understanding Mastery, Competence, and .lesourcefulness
VII. Understanding Emotional Maturity
VIII. Understanding Choices and Consequences

DUSO can also be used by school counselors, as well as regular teac‘-ers,
No speclal tralning is necessary by the teacher. There are no studen* :
: tests included since self~-evaluation by the students is part of the
program, and not evaluationbby others. .

The kit is compléte in a carrying case with a teacher's manual,
two story books, records or cassettes, posters, puppet activity cards,
coloriul puppets and props, role playingz -cards, group discussion cards,
and cassette player &s optional, .

Bloom (1964), Kagan and Moss (1952}, and others have pointed out
‘the importance of the primary years in the education of our cnildren,
Combs and Soper, 1763; Coopersmith, 1959; Davidson and Lang, 19603
Fink, 1962, and Wailsh, 1956 aswell as Jattenberg and Clifford, 196M;
Indicates that the feelings of personal adeugacy and selfvaccepfance
are one of the most important factors in a cnlld's academic success.
In fact Wattenberg and Clifford (1964) state that: "In general, the
measures of sclf-concept and the ratings of ego stren_hi made a*t the
begining of kindergarten proved to be somewhat more pred‘cafive of
readin~s achlevement two years later than was the messures of mental
ability. " -

The dally activities include the following:

. A story to be followed by discussion. / )
2. A -problem situation tp be ‘ollowed by discussion. ro:
3. 4A role playing actlivity. :
L, A puppet activity.

g Several supplementary activities to be used as desired

“ecommended suppledental reading.  —

This nutline does not preclude the teacher's creative zuddition of content,
!

DhoChIPTIV- ANALYSIS

1. This progran7is well organized and sequenced, The development
fror .self to! world is well though out.

2. Each lesson is well treated and specific as stated in the name
of the program.

51

200G 0 .




/

] 3. Specific activities are included that involve the children.
-émmmm:w~b¢*~&pewrﬁicmpianew&opmtheq$eaohemﬁaxem4ncludad;w1&hmg&hgnuwa «arh s memes s
sugeestions for additional materials.

The exact direchions a-e given with clarity.

Objectives and rationale are gilven and structure is explalned.
Units and daily lessons and activities are well planned.
self-evaluaticn is the method of evaluation, ‘since % -1s is an
affective program.

D~ OV

i* 1 directive, but has additional sugnmestive optionsg which allow for
‘“reativity. It has been extensively tested in 166 classges.
\ . : < }
Several books which may be used to stimulate dlssussions concerring
differences among people include: . .

RN

Just One Me - illustrating the value of belng our inlque selves.
A discussion may result abou' how people are different.

Your Bkin and diine- discusses the orgln of skin color.

So_Many Kinds of Love- 1llustrates the concept of lové.

What Mary Jo Shared = portrays that family love of leger ard Caucasian
children is *the same.

!

.

ieﬁgiisrehai{— introduces the condept of sharing.

my Friend John = shows that the bond of friendship can hold people
together even though they may be different.

) Excellént required reading: The iole_of "the Primary Teacher in
Cparaétg?iﬁducatiqn”by S. Rains and i, Morsls, on reserve, -

Competencies Needed o Facilitate Individuation

I. Cognitive Competencles:

A cognitive understanding of <hls module will enable a person to
«fq the following:

& , X

A. Define these terms:

bodiv Imare id enmpathy

seXfl Image . ego egocentrism

self .concept superego- heteronomy :

self esteem ego ideal identification :

iden) self . . .. . _ _real self-ideal- imitation :
self discrepancy T T

moral self mirror image induction

moral realism

<mnz.ent justice
client-centered psychofherapy
the #AGIC Circle

psychosocial conflict

B, Describe the contributliors of these individuals to self deveiepéﬁ*”;
nent s

o
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Co Do the following: \ P

1. List 3 elements necessary to the formation of y avidxeness

beginning in early infancy (Benton, 1959). -

2. Explain the importance of the development of body image %o

self concept formation.

3. Llst 2 means of assessing btody images..

4, Explain Festinger's theory of cognitive dissonancy as it relates

to self 1lmase or self concept. -

5. Describe how the self concept is formed during the first few

years of life (include important vatriables such as maternal
interaction). ] .

6. Describe the ormation of the concepts of “good me",and "bagd

: me" according to Sullivan. )

i 7. Describe: the following conflicts postulated by Erikson: Trust

: versus mistrust; autonomy versus shame and doubt; initiative

versus gullt., .

8, Dfscuss the relevancy of self concept to academic achievement.

9. Discu.s 3 problems with measurement of self concept or self

development.

10. List 3 measurements of self concept and -lescribe one of them.

1l. Katz and Zigler (1963) found that self image disparity (real-
tdeal discrepancy) Is a functton o developmental level due
to 2 factors. List these 2 Tactors..

12, Discuss the difference between self ans process ard self as
product.. : '

13. Explain the rumanist's concept of self-actualization (also celled
self realizationy. I this similar or dissimilar to thre cognitive
developnental approach to self development. 7

¥4, Descri e Bessell and Paldmare's Human Development Program for
younger children ( the Maric Circle).

15, Suamarize -and discuss the important points from the readings.

€., Descrite the relationship between self esteem znd acaderic
achievement, )

17. Discuss the relationship between cegrit.ive and moral development.

18. " Describe a child's moral developméent who is at Kohlbherg®s stage 2.

16, Describe the basic difference between hhe coinitive-developmental
and the social learning thaorist view 6° roral development .,

I1. Skill Competencies:

l. Deslgn a lesson plan to facilitate each individuation learner out-
cove. Implement one of these in the lab school.

2. Adninister at least two self development instruments such as the
SCulilN or the Brown Test, )

2 Desdgn a classroom environment (physical) to enhance the develop-
ment of indivisuation (account for body image, self image, self
concept, self esteem, ideal self, and soclal sel® moral).
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wwnrmalpgmmDEg g -an~tns trument—-to-measure one: of the above areas- of indivdduation.

5, Write a brief paper about yourself including the following topics. -
) The me that 1 see.

The me Iuthink others see,

The real ne.

The me I 11lke the best.

The me- I'd 1like to become.

6. Be able to design an individuation program for the classroom which

includes the six areas of self development. :

I11. Hequlred Readlngs:

Schools, Sex Differences, and the Disadvantage® lMale by Boyd McCandless.,

-
A_Perceptual View of the Adeguate Peréqhality\by A. Combs,

"Good lie" or "Bad Me" - The Sullivan Apnreach to Personality by . Elkind.

The Assessment of Self Concept Amon L.¥sar=01d Negro and’White,ChIIdrénz
;A566m§ar§tfyéfstudy7Ustngvthe;Brown - IDS .Self Concept -Referents. Test
by Bi Brown. T T T T T T e e T

The-Role of the Primary Teacher in Character Bducation.

Atdine and Directing Emotions) Growth: The Development of Self-Confidence
by Nancy Phalea.

Nz

|
Reccommended Headings<

The_ Fullly, Functioning ;S'e 1f by E: Kelly.

wa&td;ﬁgcpmthgfa;Fp;rx{Eqpqtionfng5Peps§n by C. Rogers.,

Séme;Basfch*oposrtrons of A Growth and- Self-Actualization Psychology by
A, Maslow. T o T S R

The Body Image of Blind Children, Cratty B,, and Sams, T. New York: ;
— e Amsrioan Foundatlon for the Blind, 1968. : ;

The Antecedents of Self Esteem by Coopersmith,

-On Becoming ar?erson by C. Rogers.
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Lessons Plans

3

Leaﬁnér'euﬁc.me: Sociel 3elf Moral -~ .To devélop the abllity to inter-
. ' act with others.

v . | /

Learner Characteristics: All children aged two %o seven,

.

Coriitions:

Sitvational Variables: C.assroom setting.

Instructiorial Strategy I: Developmental
¥ Provide a varicety of games for the children to play torethe* such
©  as color lotto or concentrations. ‘\

Coritent: Color lo to, concentraticn, and other games.

- Instpuct’ al StrategyIl: Directive ) L

Have chil..en stand and choose partners. Play a movenent record
or lively musl: and hetve children express their feel: gs with a
partner, ) - ) Sl e
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